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ABSTRACT 

This study investigates the Perceptions and preparation of Grade 1 

mathematics teachers regarding the implementation of the MATATAG 

Curriculum. Specifically, it aims to explore the perceptions of 1st grade 

mathematics teachers toward the curriculum and understand how they perceive 

its impact on instruction and learning and examine their level of preparation and 

readiness for its implementation. Using a qualitative research design, data were 

gathered through interviews and thematic analysis. The findings reveal that 

while most teachers view the MATATAG Curriculum as a positive step toward 

strengthening foundational skills in mathematics, challenges were identified, 

including insufficient training, limited time for preparation, and lack of resources. 

Teachers also expressed the need for ongoing support, clearer instructional 

guides, and enhanced collaboration among educators. These insights are 

crucial for informing policy decisions and ensuring that curriculum 

implementation is both effective and sustainable at the classroom level. 

Keywords: Perception, preparation, MATATAG curriculum, Mathematics 
teachers. 

SDG Thrust: 4-Quality Education 
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INTRODUCTION 
 

MATATAG Curriculum is a newly established curriculum in the 

Philippines that places a strong focus on helping kids in kindergarten through 

grade three learn basic abilities like literacy, numeracy, and socioemotional 

skills. The DepEd discovered that teachers and students struggled with having 

too many subjects to study, which is why the curriculum needed to be 

"decongest," according to (Sison et al., 2023). One of the problems identified 

was the curriculum's excessive number of classes or subjects. With relatively 

little time allotted for instruction, the curriculum demanded that teachers cover 

an excessive number of learning abilities. As a result, "both teachers and 

learners were overburdened with lessons and other school tasks and activities. 

The outcome devastated our students. Their ability to grasp basic skills like 

reading and basic math problems was weakened (Duterte, 2023). The 

MATATAG Agenda strives to develop capable, employable, involved, 

accountable, and nationalistic citizens (Estrellado, 2023), concerning the 

adjustment to humanized learning and tackles the drawbacks of current 

frameworks. 

Curriculum revision is necessary to keep it current with the most recent 

research and suggested practices for enhancing student learning and tracking 

progress (Ghoraishi and Samadi, 2023). Even if there may be opposition to 

curriculum modifications, better learning techniques and curricula enhances 

student learning outcomes and simplify the teaching process (Atwa et al., 

2022). It has been observed that curriculum revision is a useful tool for altering 

teaching strategies and influencing students' learning to adapt the changing 

global environment (Toledo, 2025). 
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PISA rankings, Hong Kong is among the top 43 countries/regions in 

terms of performance. In math, science, and reading, Hong Kong pupils perform 

best, coming in third and sixth respectively (Lee and Gopinathan, 2020). 

Students gain from the educational system regardless of their socioeconomic 

status. The goal of Hong Kong is to help students become more proficient in 

thinking critically and creatively, inquiring and reasoning mathematically, and 

using mathematics to conceive and solve issues in both everyday life and 

mathematical contexts (Domínguez-González and Delgado-Martín, 2022). 

When organizing students' learning, teachers are expected to take a student-

centered, activity-based, and hands-on approach. They are also encouraged to 

use tangible examples from everyday life wherever possible (Lai et al, 2020). It 

is anticipated that students would learn from tangible to abstract, and that they 

will use computers and calculators to help them along the way. 

Tanzania concentrated on the "3Rs"—Reading, Writing, and Math—in 

Grades 1 and 2, which are the fundamentals of literacy and numeracy in English 

(Salaam, 2020). The reform required these abilities to get roughly eighty 

percent of the instructional time in these grades. It was discovered that teacher 

preparation had a favorable effect on how the new curriculum was implemented 

(Ashari et al., 2025). Enhancements to the teaching-learning settings, 

classroom instructions, student learning skills, teacher training programs, 

community attitude, and accountability are some of the suggested measures to 

address the problem. The findings give educators and other stakeholders 

insight into the patterns of mathematics achievement and related factors, which 

they may use to improve curriculum development and instructional strategies 

for mathematics at all educational levels (Mazana et al., 2020). 
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 In the Philippine educational system, mathematics is a required subject 

for all programs and levels. The vocabulary used in this field is to distinct and 

accurate. Mathematics is a tool for day-to-day living (Nanda and Rani, 2025). 

Mathematics Curriculum considering the PISA standards, particular, and the 

depth of content, the breadth of application of content to practical life situations, 

the aspect of problem-solving processes, and on the curriculum contexts (Golla 

and Reyes, 2020). Educational system should place a high priority on the 

teaching and learning of mathematics (Guinocor et al., 2020) therefore; gender, 

prior math grade, frequency of lesson study, and preferred method of learning, 

which means they require extra care and more activities tailored to their 

learning preferences in the context of the new normal. 

     The Department of Education is launching a new curriculum to address 

issues with the current K-12 curriculum, which was implemented in 2012. 

(Smith et al., 2021). The Philippines is still struggling with learning poverty and 

the ongoing difficulties of post-pandemic education (Sanz Ponce et al., 2023). 

The DepEd implemented the MATATAG Basic Education Curriculum, focusing 

on fundamental abilities and critical competences for students in kindergarten 

through tenth grade. (Mendoza, 2023). Researchers emphasize learning and 

socialization in the MATATAG Curriculum Project, enhancing learners' 

education by providing basic knowledge in a learning environment. (Albert et 

al., 2023). Curriculum theory is one of the least understood ideas in the 

curriculum field, served as a major inspiration for this work (Coşkun Yaşar, 

2021). But when it comes to analyzing the type of learning environment that 

exists, (Hannah et al., 2022) described curriculum theory as a collection of 

ideas that provide the school curriculum more purposes. According to 
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(Syomwene, 2020), the curriculum theory is the collection of analyses, 

interpretations, and understandings of the curriculum phenomena.  

Theoretically, Rachmad Yoesoep Edhie (2022) proposed the Learning 

Adaptation Theory that emphasizes the importance of adaptability and flexibility 

in the learning process to navigate continuous challenges and changes. To him, 

this theory highlights the need for personalized and adaptive learning 

approaches that cater to individual needs and preferences (Rachmad, 2022). 

According to (Emma and Owen, 2025) it is also underscores the significance of 

data-driven strategies, timely feedback, and leadership support to foster an 

effective adaptive learning environment. This study is relevant to the teachers' 

perceptions of the MATATAG Curriculum's implementation, their preparation 

and adaptation to the new curriculum, and how they plan to support their 

students' learning development are all pertinent to this study, which is 

especially important for future researchers. This study will be useful and act as 

a roadmap for obtaining data for additional research. 

The perceptions of 1st grade mathematics Teachers in MATATAG 

Curriculum Implementation brings significant benefits to the School 

Administrators, students, schools, and the Future researchers. For the School 

Administrators, the data gathered can be used by the administration to supply 

additional knowledge for the betterment of the implementation of MATATAG 

curriculum Implementation among the students, teachers , faculty and staff, 

who manage and are experts of this. Extent feedback will also deliver the 

essential observation of these benefactors of the implementation of MATATAG 

curriculum (Demate et. al 2025) For students, it can enhance critical thinking 

and improve their learning outcomes(Aquino 2024). Furthermore, School and 
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the Future researcher the outcome of the study would be a great help for the 

school to be aware of what are the things that need to be improved. The 

MATATAG curriculum Implementation is hugely beneficial to the school and to 

the teachers Quebec et. al 2025). This also strengthened there as a school who 

works as one for the betterment of them all and to provide baseline data needed 

for future researchers and reviews related to this one Kusmawan et. al 2025).  

Research Objectives  

This study is to explore the views of teachers regarding the teaching of 

1st grade Mathematics in relation to the implementation of the MATATAG 

curriculum, as well as the teachers’ perceptions, preparations, and strategies 

for adapting to the new curriculum. Specifically, addresses the following 

questions:  

1. To describe the perception of 1st Grade Mathematics teachers in the

implementation of Matatag Curriculum; 

2. To describe the preparations of 1st grade Mathematics teachers in the

implementation of Matatag Curriculum; and 

3. To determine the adaptive teachers strategies of the 1st grade

Mathematics teachers in the implementation of Matatag Curriculum. 

METHOD 

Participants 

This study was conducted in nine (9) Central schools in Davao del Sur. 

In this study, nine (9) participants participated in this study, which is the DepEd 

teachers of Davao del Sur, specifically teaching Mathematics in the 1st grade 

level with the used of purposive sampling method. Alternatively, the process of 
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purposive sampling might prove useful in situations where a small group of 9 

individuals can act as the main data sources because of the objectives, nature 

of the research strategy, and goals (Samuel, 2025). 

To choose a particular set of people or units for study, qualitative 

researchers employ the approaches known as purposive sampling. Moreover, 

the inclusion of the criteria are the following participants will be selected; one 

(1) willing to participate in the study, two (2) at least  (2) years and above in the

service of teaching (Lopez and Ramirez, 2022), three (3) a first grade teachers 

who undergo MATATAG training (Quebec et al, 2024). 

Instruments 

The research instrument used in this study in order to ensure that 

research instruments are valid, dependable, and efficient in assessing the 

intended outcomes, researchers contribute their experience and knowledge to 

their creation. The researchers gathered the materials through the used  of 

recording technologies to collects information likes audio recording and 

interview guide questions (Vinte et al., 2023). The benefit includes ensuring 

interviews to take place training, monitoring interviewers, ensuring data quality, 

secure data storage, and easy data sharing (Hensen, 2021).  

Design and Procedure 

This study emphasis in-depth interviews research to attain the research 

objectives. Amedeo Giorgi (1985) noted that the best-known descriptive 

approach in psychology is widely credited as a pioneer in phenomenological 

thinking. In which the analyst, step by step, sifts away everything that is not 

essential to an adequate description. Qualitative research method, the 
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collection techniques are heavily characterized by where a group of people is 

selected to discuss in depth a specific topic or question, supported by an 

external operations expert (Tisdell et al., 2025). 

Researchers applied In-Depth Interviews (IDI) remain one of the most 

popular methods used today because they allow us to study both common and 

uncommon events that occur in "real life settings," as well as to document 

various perspectives of reality and deepen our understanding of people's 

motivations, perceptions, and experiences (Northouse, 2025). The researchers 

used thematic analysis, which is a qualitative data analysis technique, was 

entail examining the data set and searching for patterns within its interpretation 

to identify themes (Kiger et al., 2020). After the data is analyzed, the academic 

resilience model will be developed. This phase would be a collaborative 

process. This study utilized a Qualitative research method, to ask open-ended 

questions like "how" and "why" whose answers are difficult to quantify. It was 

utilized to comprehend ideas, feelings, or encounters (Tracy, 2024). You can 

obtain in-depth knowledge about poorly understood subjects by conducting this 

kind of research (Chai et al., 2021). 

Before conducting our study, the researcher went through the validation 

of the research questionnaire and interview guidelines with the help of the 

Research Publication of UM Digos College. The researcher is sure that all 

documents are implemented before conducting the study. These include a letter 

to be signed by the RPC, Dean of College, Program Head, and the research 

adviser, and then the school Principal of the chosen school where the 

researchers conducted their study. 
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 During the implementation phase, the school head signed the letter and 

informed the school head that the researcher was conducting a study on a 

specific date. With the help of the school principal, the principal informed the 

teacher to participate in the study. Upon seeing the possible participants, the 

researchers ask about their time and availability. However, the researchers ask 

permission from the principal of the teachers who are willing to participate in 

the study. This study used an In-Depth Interview.  

After an interview, the researchers translated the recorded 

conversations; after that, data was sent to the data analyst assigned through 

the collaboration of researchers. The data was back to us after two (5) working 

days. Materials used in the study, including the recorded conversion forms, 

were kept in a safe place. 

Ethical Considerations 

This study is conducted with a strong adherence to the ethical protocols 

and guidelines set forth by the UM Digos College Research and Innovation 

Center. The researcher religiously requested and secured from key school 

officials the necessary permission to complete this research. The researcher 

ensures the appropriateness of identified recruiting parties and conducts a 

review of the level of risks and measures to mitigate these risks (including 

physical, psychological, and socioeconomic. Proper authorization and consent 

are also obtained from the sample of the study, in which they are assured that 

all their rights would be fully protected, specifically in handling the data, such 

as, but not limited to:  
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Voluntary Participation. The participation of the Participants is 

completely voluntary and anonymous to protect their privacy, and information 

is given whenever the Participants did not understand, before deciding whether 

to participate or not in the study. Participants’ names did not appear anywhere, 

and no one except the researcher knows about the Participants’’ specific 

answers. If confidential, the researcher assigns a number to the responses, and 

only the researcher has the key to indicate which number belongs to which 

Participants.    

 Privacy and Confidentiality. In line with the purpose of protecting the 

rights of the study participants, all the information gathered from this study is 

kept private and confidential.  

Informed Consent Process. The Interview Guide utilized in this study 

is clear and comprehensible; the researcher makes sure that the Participants 

are fully aware of the benefits the school may get from the study. The survey is 

conducted with the approval of the concerned school authorities as well as the 

permission of the Participants  themselves.  

Risks. This research did not involve high risk situation that the 

population may experience in the area of physical, psychological, or 

socioeconomic concerns. It protected and secured the rights of the individuals 

in the study.  

Benefits. The results of this study can help the teachers since the 

findings of this study will give them new information in planning and 

implementing new methodologies based on the recommendations. Also, 

students will have a better perspective on how to look at the factors that could 

affect their social skills. Lastly, administrators of the language curriculum can 
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also gain new insight from this study since they have long been exploring new 

mechanisms and factors in enhancing the teacher’s competence to facilitate 

the social skills of the students.  

Plagiarism. The researcher makes sure that the correct and accurate 

way of citing ideas from other writers and scholars is fully observed. To be able 

to do this, this paper underwent grammar and plagiarism checking via 

Grammarly and Turnitin software.   

Fabrication. As this study is based on several existing studies, the 

researcher made sure that she did not make any tales from her literature. Thus, 

all the information presented was carefully written and cited. All sources used 

in this study came from reliable journals and other scholarly works.  

Falsification. This research complies with the citation rules set forth in 

the APA 7th edition citation format, hence there is no misrepresentation of work 

or alterations of any data gathered in the study. The data and information 

obtained are presented in the most accurate way of writing.  

Conflict of Interest. The conflict of interest (COI) wherein no trace of 

COI, wherein there was no set of conditions in which a professional judgment 

concerning primary interest, such as the participants’ welfare or the validity of 

the research, tends to be influenced by a secondary interest, such as financial 

or academic gains or recognitions.  

Deceit. The writings in this paper did not utilize any form of 

untruthfulness to har the welfare of the Participants . All the information written 

was checked and validated by the panel of experts.  

Permission from the Organization/Location. The research is 

conducted with formality and clear adherence to the ethical standards. Thus, a 
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formal letter is sent to the authorities of the Division of Davao del Sur. The 

research is only conducted after approval from the authorities.  

Authorship. Lastly, this study considers authorship qualifications in the 

conduct of the study. The researcher, together with the help and guidance of 

the research adviser, had substantially contributed to the conception and 

design, or acquisition of data, or analysis and interpretation of data. The 

researcher and adviser collaboratively. 

 RESULTS AND DISCUSSION 

Perceptions of 1st Grade Mathematics Teachers in Matatag Curriculum 
Implementation. 

Figure 1.  This chapter outlines the study's results as well as an in-depth 

analysis and interpretation of the collected data. The discussion with teachers 

is centered around themes that sprung from the first-grade mathematics 

teachers' responses on how they feel and what preparations they have taken 

regarding the Matatag Curriculum. Relating to these themes, the analysis 

explores how educators negotiate new curriculum framework challenges and 

the opportunities available to them. 

The first part describes teachers' perspectives on the curriculum 

regarding its operationalization, differentiated instruction, teacher support, 

curriculum adaptation, and simplifying learning objectives. This discussion 

illustrates how the supersized curriculum shapes pedagogy and student 

experience. 
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Figure 1: Thematic Diagram on Perception of 1st Grade Mathematics 
Teachers.

Practical Applications of Mathematics 

Mathematics teachers in Grade 1 under the new MATATAG Curriculum 

understand the need to include real-life usage in Mathematics teaching. 

Traditional approaches prioritize abstract computation Tariq et al., (2025). 

However, the MATATAG Curriculum concentrates on how mathematical 

concepts relate to everyday life. According to Bahar et al., (2021), problem-

solving activities are usually noted by teachers who relate students to real life, 

asking them to consider how students use math in their own lives. Students 

learn to see math not just as something learned in their math books but also 

as something applied in real-life contexts, using the familiar examples of buying 

snacks at the canteen or counting how much the fare to the jeepney would be 

Turner et al., (2024). 
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One participant said that: 

“Busa kahibalo ka sa kalahian niini tungod kay maghunahuna sila nga ang 
matematika gigamit sa ilang adlaw-adlaw nga kinabuhi o pagpuyo dili 
lamang sama sa okay ra kini o usa ka teorya o usa ka butang nga 
imahinasyon nga ilang makat-onan sulod sa classroom. Busa, kini mas 
bahin sa paggamit sa matematika sa ilang adlaw-adlaw nga 
 panginabuhi.”(So,you know the difference between that because they will 
think that math is used in their day to day lives or living not only like okay 
it’s okay or it’s an theory or it’s an imaginary thing that they will be learning 
inside the classroom. So, it’s more of the used of math in their lives.) [Line 
1, Participant 1] 

Second participant mentioned that: 

“Ang kurikulum sa MATATAG nagtumong sa pagpauswag sa mga kahanas 
sa pundasyon sa sayo nga edukasyon, lakip ang matematika. Kaming mga 
magtutudlo nagpasalamat sa holistic nga pamaagi sa kurikulum ug ang 
pagkunhod sa mga kahanas, nga nagtugot sa usa ka mas nakapokus nga 
estratehiya sa pagtudlo. Aron mahimo kini nga epektibo isip usa ka 
magtutudlo sa grade 1 atong gigamit ang L1 isip usa ka medium sa 
pagtudlo, ug usab sa diha nga kini moabut ngadto sa mga kalihokan nga 
atong gigamit manipulative o mga kamot sa mga materyales ug usab ako 
sa kasagaran sa pagbuhat sa regroupings aron sila makakat-on pinaagi sa 
engagement ngadto sa ilang mga classmate.”(The MATATAG curriculum 
aims to enhance foundational skills in early education, including the math. 
We teachers appreciated the curriculum's holistic approach and the 
reduction of competencies, allowing for a more focused teaching strategy. 
To make it effective as a grade 1 teacher we use L1 as a medium of 
instruction, and also when it comes to the activities, we use manipulative 
or hands on materials and also I usually do re-groupings for them to 
learn through engagement to their classmates.)[Line 1, Participant 2] 

Moreover, another participant shared: 

“Ang magtutudlo sa unang grader sa matematika kinahanglan adunay lig-
on nga pundasyon busa uban sa MATATAG nga kurikulum, ang mga 
magtutudlo gilauman nga mag-post sa kritikal nga panghunahuna dili 
lamang sa pagtudlo sa batakang aritmetika sama sa pagdugang ug 
pagkunhod kondili usab sa pagsulbad sa problema. Ang mga magtutudlo 
sa 1st-grade Mathematics nakasabut sa pagka-epektibo sa MATATAG 
Curriculum sa una sa positibo nga panglantaw sa positibo nga panglantaw 
mahimong makadayeg sa katin-aw ug sa istruktura sa resulta sa pagkat-
on sa kurikulum, ang sunod mao ang mga hagit, pipila ka mga magtutudlo 
mahimong makakita sa mga tumong sa pagkat-on ug kalisud sa 1st grader 
ilabi na sa pagkonsiderar sa mga estudyante sa pagkat-on nga mga hugna 
sa mga estudyante.”(The first grader teacher in mathematics must have 
strong foundations so with the MATATAG curriculum, teachers are 
expected to poster critical thinking not only teaching basic arithmetic 
like addition and subtraction but also the problem solving. The 1st-
grade Mathematics teachers perceive the effectiveness of the MATATAG 
Curriculum in the first in the positive perception in positive perception may 
appreciate the clarity and the structure of the curriculum’s learning 
outcome, the next is the challenges, some teachers may find the learning 
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goals and distress to the 1st grader especially considering the students 
learning phases of the learners.) [Line 1, Participant 7] 

This approach creates links between the micro and macro, allows for 

learning to become meaningful, and enables the transfer of mathematical skills 

to situations you encounter in life. 

The inclusion of higher-order thinking skills (HOTS) problems further 

supports this approach by challenging students to analyze, evaluate, and apply 

their knowledge instead of merely memorizing formulas. This part of the 

curriculum is designed to allow students to develop critical thinking and 

problem-solving skills early in life. According to Rehman et al., (2023), teachers 

shared that students who find practical uses for these real-life lessons develop 

confidence in dealing with numerical tasks. 

Other participant said that: 

“Dili na kami nag-tudlo lamang sa teorya, kaniadto kasagaran kami 
nagpunting sa mga teorya ug wala kini gispecificar ngadto sa mga 
problema nga kasamtangang nahitabo sa atong lokal nga lugar. Ang akong 
gusto ipasabot mao nga naghatag na kami karon og mga HOTS nga 
pangutana o problema bisan pa man nga sila batan-on pa.” (We do not only 
teach the theory anymore, before we commonly focusing in the theories 
and we not specifying it into problems that is or are locally happening like 
what I’m trying to say is that we are giving now some HOTS questions 
or problems even though they are still young.) [Line 1, Participant 1] 

This realization illustrates how context-based learning promotes interest 

and understanding. However, for practical applications to work well, the lessons 

must be planned well; teachers need the right resources and training Pepin et 

al., (2025). A few of the teachers’ participants noted that while the curriculum 

encourages connections to the real world, teachers can benefit from ongoing 

support in creating activities grounded in students' daily lives. Writing 

workshops contextualized math problems and relevance to the local 

communities would improve this process even more Umeh (2025). This equips 
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teachers with practical strategies for the MATATAG Curriculum, reinforcing 

students' capacity to utilize mathematical skill sets in the classroom and life. 

Differentiated Instruction for Learners 

The MATATAG curriculum recognizes that the learners in the classroom 

are not the same, thus promoting differentiated instruction based on how high 

or low one can learn. According to Kaziya (2025) teachers use manipulatives 

and peer group work to boost student motivation and understanding, 

complemented with localized language used in classrooms. Others indicated 

that reduced competencies led to greater attention to individuals in the 

classroom and, thus, a more inclusive, student-centered model James (2025). 

One participant said that: 

“Ang manipulasyon ug aktibong pagkat-on diin ang mga magtutudlo 
naggamit og pisikal nga mga butang aron matabangan ang mga estudyante 
nga ma-visualize ug physically makig-interact sa leksyon, unya ang uban 
usab naggamit og pagsugilanon ug mga problema sa pulong aron 
iincorporate sa mga magtutudlo ang mga konsepto samatematika sa mga 
sugilanon o tinuod nga mga senaryo aron mapahulagway ang pagkat-on 
nga mas makahulugan.”(Manipulative and hands on learning which is 
teachers use physical objects to help learners visualize and 
physically interact with the lesson,  then some also use storytelling 
and word problems so teachers incorporate math concepts into 
stories or real scenarios to make learning more meaningful.) [Line 1, 
Participant 8] 

Also, one participant shared that: 

“Basic lang gyud kaayo, gusto paman gni ang mga bata ug kanang mga 
lisud na pagtudlo. Wala man gani silay regrouping sa math niya itudlo gyud 
nako ang regrouping dire sa division, basic lang gyud kaayo ang itudlo sa 
ilaha, so sa bata na bright easy lang gyud sa ilaha. Then gi follow lang ang 
curriculum ug gi reinforce lang pud like maghatag ug assignment.” (It's 
really basic for the advanced learner or those intelligent pupils. They 
don't even have regrouping in their math, I just teach them very basic, 
so for the bright kids it's really easy for them. Then I just follow the 
curriculum and I just reinforce it like giving assignments.) [Line 10, 
Participant 7] 

Other participant said that: 

“Usa ka higayon sa usa ka panahon, tan-awon ang mga bata kung nakakat-
on ba sila o kinahanglan pa ba nga i-enhance o tagaan ug dugang nga 
inputs.” (Once in a while, the child is being assess by the teacher if he 
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or she has learned or needs to be improved, or if he or she needs to 
be given additional input.) [Line 1, Participant 9] 

This way of looking at things emphasizes the importance of flexible 

teaching strategies. They are also able to supplement interactive and 

collaborative learning surrounding mathematical concepts. According to 

Nodirovna (2025), group activities allow students to learn from each other, and 

manipulative use and hands-on tasks solidify abstract understanding. 

Employing varied pedagogical methods enable teachers to meet diverse 

learning needs and nurtures an interactive classroom environment. Teachers 

also shared that the activities that let students visualize and interact with math 

concepts are beneficial for those who have difficulty with numerical concepts 

Lipovec (2025). 

Teaching resources and professional development opportunities play a 

significant role in whether differentiated instruction will work because, although 

it can have many advantages, it does come with a price. However, some 

teachers said modifying lessons to match different learning methods is 

impossible without sufficient resources and training Karolcik and Markova 

(2025). It will be challenging to put differentiation strategies in place without 

this. As no learners should be left behind, the time is high for schools to up the 

ante on resources as well as the professional development of teachers. In this 

regard, creating space for educators to learn, share, and practice the best 

approaches to differentiated instruction may also aid in more practical 

implementations Roberts and Inman (2023).  

Teacher Support 

Every teacher participants that the researchers spoke has identified 

support as a prerequisite to successfully implementing the MATATAG 
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Curriculum. According to Opoku and Nketsia (2025), teachers recognized the 

benefits of the new structure and competencies while explaining the procedures 

they must also address to adopt proper methodologies. Among them, the most 

urgent is the shortage of instructional materials and textbooks. Most were 

forced to do independent research or reuse their materials from the previous 

curriculum because no updated resources were available Baas and Schuwer 

(2020). 

One participant said that: 

“Kitang tanan naglataw sa bag-ong kurikulum, apan tungod sa kakulang sa 
mga libro ug mga materyales sa pagtudlo, lisud kini nga ipatuman nga 
epektibo.” (We have all bought into the vision of the new curriculum 
but lack of textbooks and instructional materials, it is challenging to 
implement this effectively.) [Line 2, Participant 8] 

Also, one participant shared that: 

“As a teacher, challenge gyud sya sa amoa like unsaon namo pagkuan sa 
mga bata since wala pami learners materials especially books kung unsaon 
namo pag explain sa mga bata. So kami as teacher naga paningkamot pud 
me ug research, and also naa mi mga old books sa k to 12 na curriculum 
na books sa mathematics  amoa pud siyang ginagamit kay naay mga 
lesson didtoa na magamit pa.” (As a teacher, it's really a challenge for us 
like how do we teach the children since there are no learner's materials 
especially books on how to explain to the children. So we, as teachers, 
also put effort into research, and we also have old books in my 12th 
grade curriculum books in mathematics that we also use because 
there are lessons there that can still be used.) [Line 2, Participant 3] 

Furthermore, one participant shared: 

“Since the MATATAG curriculum has just started this year, one of the 
challenges for us teacher is about the need for new instructional materials, 
textbooks, and the time required to adapt to the new curriculum. Because 
of 40 minutes in one subject are not enough.” (So we teachers we do 
some research since we don’t have books, so we do research to find 
some activity sheets that apply to the lesson.) [Line 2, Participant 2] 

This statement reflects the institutional need for more tangible support. 

In addition, some teachers expressed the need for more precise 

guidance regarding aligning their teaching methods with the output of the 

MATATAG Curriculum. Although they value the focus on active learning and 
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problem-solving, many teachers constantly work to adapt their lesson plans and 

assessments to match. Others indicated they would appreciate more 

formalized professional development, particularly in using technology 

effectively, assessment design, and differentiation Amini et al., (2024). 

To eliminate these apprehensions, the Department of Education must 

increase training seminars, workshops, and accessible teaching materials. 

According to Zhang and Yang (2025), offering teachers more organized lessons 

and example activities would reduce the transition's impact and improve 

instruction quality. Most curriculum reform will either sink or swim based on 

how well-facilitated teachers are, which means it is up to educational institutions 

to prioritize their needs. 

Curriculum Adaptation and Learning Curve 

Every teacher being interviewed cited support as the topmost 

prerequisite to successfully implementing the MATATAG Curriculum. They 

understand the advantages of new structures and competencies and provide 

continuous explanations of the steps needed to accomplish the proper 

methodology they need to follow Sulaiman and Ismail (2020). Among them, the 

most pressing is the lack of instructional materials and textbooks. Many were 

left to do independent research or repurpose their materials from the old 

curriculum since updated resources did not exist. 

One participant shared that: 

“In a Math subject nanibago   me labina  sa objectives dili siya same sa 
previous curriculum which is the Kto 12 kay naanad nami  for how many 
years, since MATATAG is new implemented we are still studying about it. 
Sa MATATAG Curriculum in mathematics since ge subtask ma  apas 
ra and bisan lisod pag explain sa mga students kay wala pa kaayo me 
materials okay ra unlike sa previous Curriculum na daghan objectives na 
apason per grading period. (In a Math subject, the objectives have 
changed a lot, not the same as the previous curriculum which is the 
Kto 12 because we have been used to it for many years, since 
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MATATAG is newly implemented we are still studying about it. In the 
Matatag curriculum in mathematics since the subtasks are easy to 
follow and it is difficult to explain to the students because of 
insufficient materials. Unlike the previous Curriculum, there are many 
objectives to follow per grading period.) [Line 1, Participant 3] 

The same participant shared from a different question: 

“As a teacher, challenge gyud sya sa amoa like unsaon namo pagkuan sa 
mga bata since wala pami learners materials especially books kung unsaon 
namo pag explain sa mga bata. So kami as teacher naga paningkamot pud 
me ug research, and also naa mi mga old books sa k to 12 na curriculum 
na books sa mathematics  amoa pud siyang ginagamit kay naay mga 
lesson didtoana magamit pa.” (As a teacher, it's really a challenge for us 
like how do we teach the children since there are no learner's 
materials especially books on how to explain to the children. So we, 
as teachers, also put effort into research, and we also have old books 
in my 12th grade curriculum books in mathematics that we also use 
because there are lessons there that can still be used.) [Line 2, 
Participant 3] 

Furthermore, one participant shared that: 

“Dapat makuha gyud ang concept, mathematical concept sa mga bata, kay 
when you teach mathematics dili nila makuha ang mathematical concept ig 
about didto sa higher grade di gyud sya kabalo dapat ang mga skills na 
dapat i develop sa mga lower grade palang daan nakabalo na sila sa 
mathematical concept. Kung dili gyud committed  ang teacher na mo 
teach sa mathematics the mathematical concepts dili gyud na mahitabo but 
if the teacher committed to teach na ma form gyud nya ang mathematical 
concepts naa gyud ma kat oanan ang mga bata ug d nana nila makalimtan, 
so in teaching mathematics in matatag curriculum okay man sya kay spiral 
man sya balik-balik kay dili man siya engun nga mag apas kag learning 
competency, kay kung dili pa kamao ang bata dili gyud ka mag move sa 
next level or topic.” (Children should really get the concept, 
mathematical concept, because when you teach mathematics they 
don't get the mathematical concept and about it in the higher grade, 
they don't really know the skills that should be developed in the lower 
grades because they already know the mathematical concept. If 
 the teacher you teach is not really committed to mathematics, the 
mathematical concepts will never happen, but if the teacher is 
committed to teach the children to really form the mathematical 
concepts, the children will be there and they won't forget, so in 
teaching mathematics in a solid curriculum, it's okay even if it  spirals 
back and forth because they don't have the learning competency, 
because if the child doesn't master it, you won't move to the next level 
or topic.) [Line 1, Participant 4] 

Moreover, some teachers have mentioned the vagueness of aligning 

their teaching method to the MATATAG Curriculum's outcome. While they 

appreciate the emphasis on active learning and solving problems, the teachers 
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still struggle to find ways to modify their lesson plans and assessments 

accordingly Milner and Scholkmann (2023). Others expressed that they would 

like additional formalized professional development, especially in relation to the 

effective use of technology, assessment design, and differentiation Verbesselt 

et al., (2025). 

To eliminate this dreaded fear, the Department of Education should 

conduct more training seminars or workshops and provide classroom materials 

accessible to teachers. According to Paolucci et al., (2024), giving teachers 

more created lessons and example activities, there would be less transition 

impact, and higher-quality instructions passed on to students. The bigger game 

at play here is that successful curriculum reform will rise or fall on how well 

teachers are supported from behind the scenes, and that means the onus is on 

education organizations to set the conditions for success.  

Teacher Training 

The success of the MATATAG Curriculum relies heavily on practical 

teacher training. Many teachers recognize the importance of more professional 

development to better understand the curriculum framework, learning 

outcomes, and teaching strategies. Without adequate teacher training, 

difficulties in aligning their teaching methods with the curriculum's objectives 

can hinder student learning Zhao et al., (2023). 

One participant said that: 

“Sa Matematika nga subject nanibago me labina na sa objectives dili sya 
same sa una nga curriculum which is the Kto 12 kay naanad nami sa pila 
ka tuig, since ang MATATAG kay bag o nga Curriculum padayon pa namo 
ge studyhan.” (In a Math subject, we are getting used to it especially since 
the objectives are not the same as the previous  curriculum, which is 
the K to 12, because we have been accustomed to it for many years; since 
MATATAG is newly implemented, we are still studying about it.) [Line 
1, Participant 3] 
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Moreover, one participant shared that:  

“Ang paglantaw sa mga magtutudlo sa unang Grado sa Matemateka sa 
pag tuman sa kurikulum nga kini mo lambo gyud kining MATATAG, labina 
sa grade 1 kay maybe next year another grades napud ang mag training 
kay advocacy kini sa DepEd aron gyud mapatuman nga mawala na gyud 
ang congestion sa mga dghan kaayu na objectives. So kini cya 
mamahimon gyud mabulokon nga pag implement sa MATATAG 
Kurikulum.”(The perceptions of the  teachers in the first grade in 
Mathematics in following the curriculum is to improve this MATATAG 
Curriculum, especially in grade 1 because maybe next year the other 
teacher of  another grades will have to do training because this is the 
advocacy in the DepEd to be implemented, so the congestion in 
many objectives will be gone. So this will be a challenge the 
implementation of the MATATAG Curriculum.) [Line 1, Participant 5] 

Furthermore, one participant shared that: 

“As a teacher, challenge gyud sya sa amoa like unsaon namo pagkuan sa 
mga bata since wala pami learners materials especially books kung unsaon 
namo pag explain sa mga bata. So kami as teacher naga paningkamot pud 
me ug research, and also naa mi mga old books sa k to 12 na curriculum 
na books sa mathematics amoa pud siyang ginagamit kay naay mga lesson 
didtoa na magamit pa.” (As a teacher, it's really a challenge for us like 
how do we teach the children since there are no learner's materials 
especially books on how to explain to the children. So we, as teachers, 
also put effort into research, and we also have old books in my 12th 
grade curriculum books in mathematics that we also use because 
there are lessons there that can still be used.) [Line 2, Participant 3] 

This emphasizes the need for structured professional development programs. 

According to Badugela (2025), teachers need training to effectively 

navigate the new curriculum, with workshops, mentoring programs, and 

ongoing professional development playing a crucial role in this transition. 

Sujatha and Vinayakan (2023) emphasize the importance of training in 

assessment strategies, differentiated instruction, and the integration of real-life 

applications in mathematics, along with access to lesson plan examples or 

model classrooms to enhance instructional practices. A sustainable, long-term 

teacher training strategy is essential, as the most effective schools invest in 

continuous professional development that enables teachers to refine their 

methods over time (Hensley, 2025), ultimately supporting the successful 

implementation of the MATATAG Curriculum and improving learner outcomes. 
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Simplification of Learning Objectives 

The MATATAG Curriculum aims to provide greater focus and depth of 

learning in mathematics teaching by filtering learning objectives. Teaching 

fewer competencies enables teachers to invest more time in every topic, 

allowing students to understand thoroughly Rajaram (2021). While this 

approach was advantageous to struggling learners, some educators said it 

could leave advanced students needing supplemental enrichment activities to 

stay challenged Asogwa (2023). 

One participant said that: 

“Sayon lang gyud kaayo, gusto paman gni sa mga bata ug kanang mas 
lisud na pagtudlo. Wala man gani silay regrouping sa math niya itudlo gyud 
nako ang regrouping dire sa division, basic lang gyud  kaayo ang 
itudlo sa ilaha, so sa bata na bright easy lang gyud sa ilaha.” (It's really 
easy, the kids even want more difficult lessons, they don't even have 
regrouping, in math I will definitely teach them regrouping here in 
division, it's really basic for the advanced learner or those intelligent 
pupils.) [Line 1, Participant 9] 

Another participant also mentioned: 

“Ang lig-on nga kurikulum nagpadayon sa pagsubli sa katakus aron ang 
mga estudyante mahanas.” (The MATATAG curriculum is keep on 
repeating the competency in order the pupils mastery.) [Line 1, 
Participant 6] 

Moreover, one participant shared: 

“Ang paglantaw sa mga magtutudlo sa unang Grado sa Matemateka sa 
pag tuman sa kurikulum nga kini mo lambo gyud kining Matatag, labina sa 
grade 1 kay maybe next year another grades napud ang mag training kay 
advocacy kini sa DepEd aron gyud mapatuman nga  mawala na gyud ang 
congestion sa mga dghan kaayu na objectives. So kini cya mamahimon 
gyud mabulokon nga pag implement sa MATATAG Kurikulum.”(The 
perceptions of the  teachers in the first grade in Mathematics in 
following the curriculum is to improve this Matatag Curriculum, 
especially in grade 1 because maybe next year the other teacher of 
another grades will have to do training because this is the advocacy 
in the DepEd to be implemented, so the congestion in many objectives 
will be gone.  So this will be a challenge the implementation of the 
MATATAG Curriculum.) [Line 1, Participant 5] 

This shows the importance of a carefully balanced approach to instruction. 
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More straightforward learning objectives can be counterproductive 

without differentiation to meet learners' needs. According to Davis (2023), 

teachers proposed adding additional instructional materials to challenge 

advanced learners with more advanced problems and to remediate those 

students who need more work. Flexibility built into the curriculum allows all 

students to be suitably challenged and supported. 

This shows that the MATATAG Curriculum is a potential intervention that 

can improve the performance of first graders in Mathematics, so it can be 

proposed and tested as an early step to improve the Mathematics education 

curriculum further. It integrates real-life applications, differentiates instruction, 

and limits it to only a few competencies Zhan et al., (2025). However, the 

effectiveness of this will depend significantly on how teachers are supported. 

Having access to ample instructional materials, professional development 

opportunities, and guided implementation is a necessity Graham (2025). 

Beyond further responsiveness, the curriculum must be maximally 

impactful if it succeeds only when resourced appropriately with dedicated and 

trained teachers. Overcoming these issues will allow educators to provide 

effective instruction, improving student learning outcomes. The MATATAG 

Curriculum has the potential to transform early mathematics education and 

prepare students with skills for a lifetime, provided that the right support is 

given. 

Preparation  of 1st Grade Mathematics Teachers in Matatag Curriculum 
Implementation. 

     Figure 2 The preparation of 1st Grade Mathematics teachers plays a 

crucial role in ensuring effective delivery of instruction, especially within the 
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context of the MATATAG Curriculum. As early grade learners develop 

foundational numeracy skills, teachers must be equipped with adequate 

knowledge, resources, and strategies to support meaningful learning. This 

thematic diagram presents the major areas that influence the readiness of 

Grade 1 Mathematics teachers, based on recurring themes identified during the 

analysis. These themes professional development, availability of teaching 

resources, support systems, pedagogical strategies, and curriculum familiarity 

collectively illustrate how teachers prepare themselves to meet the demands of 

early mathematics education. Understanding these themes provides valuable 

insight into the various factors that shape teacher effectiveness and ultimately 

impact student learning outcomes. 

Figure 2: Thematic Diagram on Preparations of the 1st Grade Mathematics 
Teachers.     

Professional Development and Training 

In this theme, the MATATAG Curriculum will hinge significantly on the 

professional development of teachers before they engage with new practices 

in the classroom. As curriculum implements, teachers are fundamental to 
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student learning, and their ability to comprehend new pedagogical models 

Abdul et al., (2023), directly correlates with their ability to implement them . A 

few participants described their experiences with training programs, noting that, 

on the one hand, initial training helped give them a structured plan for the 

curriculum, but, on the other hand, initial training did not adequately prepare 

them for the complexities of the plan's implementation Sari and Masruddin 

(2025). 

One participant said that: 

“Lisud gyud siya ipapasabot sa mga bata  maong mangandam gyud me. 
Halimbawa sa mga numbers e-picture gyud siya kailangan naay real 
objects na maipakita sa ilaha.” (It's really hard to explain to children, so 
I really need to prepare. For example, with numbers, I really need 
pictures, I need real objects to show to them.) [Line 3, Participant 3] 

Another participant stated that: 

“Kinahanglan gayud nga adunay usa ka butang nga makita sa mga bata 
aron sila makasabut.” (There really needs to be something visual for the 
children to see so they can understand.) [Line 4, Participant 3] 

It can be understood that by the end of the training, participants were 

starting to think about how the changes would impact not only their short-term 

lesson planning but also individual lesson planning Hattie and Zierer (2025). 

They both acknowledged that more training would be needed to refine their 

teaching methods. 

Another participant said that: 

“Isip usa ka magtutudlo sa grade 1 aron ipahiangay ang akong mga 
materyal sa pagtudlo ug mga pamaagi aron ma-align sa mga lig-on nga 
kurikulum nga mga prinsipyo ug katuyoan ingon usa ka magtutudlo gigamit 
namo ang modelo sa panudlo sa CRA, nga nagsugod sa mga kalihokan sa 
kamot gamit ang mga konkreto nga materyal, pag-uswag sa mga visual 
nga representasyon, ug natapos sa abstract nga pangatarungan.” (As a 
teacher in grade 1 to adapt my teaching materials and methods to 
align with the MATATAG curriculum principles and objectives as a 
teacher we used the CRA instructional model, which begins with 
hands on activities using concrete materials, progress to visual 
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representations, and culminates in abstract reasoning). [Line 4, 
Participant 2] 

Participant echoed this when he remarked that he would also have liked to see 

more interactive workshops and classroom demonstrations.  

The evidence collected indicated that baseline training is an important 

first step but pointed to the need for ongoing professional development to 

support teachers as they transition. However, it can be difficult for teachers to 

adapt their curriculum without ongoing training, leading to inconsistent 

teaching methods Islam et al., (2025). 

Further, professional development cannot consist of a single training. 

Notably, this training must be on the long-term spectrum, such as workshops, 

mentorship programs, and peer learning communities to empower teachers 

with sustainable skills to comfortably integrate the curriculum. Not being able to 

prepare new teachers properly could lead to lower learning for students 

because not having enough expertise to deal with the challenges in the 

classroom could inhibit tribal ideas of teaching. A second, but no less important, 

process that shapes the classroom environment in which the learning of 

mathematics occurs is strengthening teacher training so that teachers are 

knowledgeable about the curriculum delivered and the best-practicing teaching 

strategies are provided to students for a better understanding of mathematics. 

Availability of Teaching Resources 

The Grade 1 Math teachers' answers highlighted how important 

instructional materials are to guaranteeing the successful application of the 

Matatag Curriculum. With the developmental stage, it is believed that having 
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access to tangible, visual, and digital teaching resources is crucial to assisting 

young students in grasping mathematical ideas. 

Teachers emphasized the use of the CRA (Concrete–Representational–

Abstract) instructional model, which provides a structured progression in 

learning mathematics. Beginning with concrete manipulatives (e.g., blocks), 

moving to pictorial or visual representations (e.g., drawings, diagrams), and 

eventually transitioning to abstract symbols (e.g., numbers, equations), this 

model aligns with the principles of the Matatag Curriculum that 

promote developmentally appropriate and learner-centered strategies. This 

proves that sufficient teaching materials are essential for connecting abstract 

mathematical ideas with kids' existing knowledge and experiences, not only 

supplemental. 

One participant sid that: 

“Isip usa ka magtutudlo sa Grade 1, aron ma-align ang akong mga 
materyales ug pamaagi sa pagtudlo sa mga prinsipyo ug tumong sa 
Matatag Curriculum, among gigamit ang CRA instructional model. Kini 
nagsugod sa hands-on nga mga kalihokan gamit ang konkreto nga mga 
materyales, mosunod ang visual nga representasyon, ug matapos sa 
abstract nga panghunahuna. Pananglitan, sa pagtudlo sa addition nga 
naay regrouping, ang mga estudyante mogamit og mga physical blocks 
aron i-combine ang mga grupo, dayon ilang ipakita kini gamit ang drawing 
o ilustrasyon, ug sa katapusan ilang sulbaron ang problema gamit ang
mga numerical symbols.”(As a teacher in grade 1 to adapt my teaching
materials and methods to allign with the matatag curriculums principles
and objectives as a teacher we used the CRA instructional model,
which begins with hands on activities using concrete materials,
progress to visual representations, and culminates in abstract
reasoning. For example, to teach addition with regrouping, student might
use physical blocks to combine groups, then depict the process pictorially,
and finally solve the problems using numerical symbols.) [Line 4,
Participant 2]

Moreover, the teachers recognized that students need concrete tools to 

interpret mathematical actions physically, and also noted that teaching 

mathematics at Grade 1 was challenging. They also appeal to different learning 
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styles, and students with diverse interests can be kept entertained as they work 

through interactive exercises or appreciate visual aids and practical 

demonstrations (Qasserras, 2024). When resources are available, teachers 

also gain a better understanding of how to present enjoyable and easy-to-

understand exercises that explain more complex topics, such as regrouping. 

Another participant said that: 

“Lisod gyud kaayo tudluan ang mga Grade 1 nga bata, labi na sa Math, 
mao nga kinahanglan gyud nga adunay mga visual aids o makita sa ilang 
atubangan aron mas dali nila masabtan.”(It’s really difficult to teach Grade 
1 pupils, especially in Math, so it’s really necessary to have visuals that 
the children can see in order for them to understand.) [Line 4, 
Participant 3] 

The teachers also mentioned that adjusting their teaching methods 

involves matching the resources with what is stated in the curriculum. According 

to Motel, G. M. (2025) in line with the contextualized and meaningful learning 

promoted by the Matatag Curriculum, teaching materials – physical 

manipulatives, visual aids, and digital resources – are meant as support to an 

enriched environment for learning. Without such resources, teachers may 

struggle to deliver lessons and meet learning competencies effectively. 

Lastly, participant said that: 

“Ang mga magtutudlo sa Grade 1 sa Matematika nag-ayo sa ilang mga 
gamit sa pagtudlo ug mga pamaagi aron maangay sa mga prinsipyo ug 
tumong sa Matatag Curriculum, pinaagi sa pag-apil sa konkretong ug 
biswal nga pagkat-on sama sa paggamit og hands-on learning tools, 
visual aids, interactive digital tools, ug sa pagpalambo sa pundasyon sa 
kahibalo sa matematika.”(The1st-grade Mathematics teachers adapted 
their teaching materials and methods to align with the Matatag 
curriculum's principles and objectives is the incorporation of 
concrete and visual learning such as the hands on learning tools the 
visual aids interactive digital tools and the development of 
foundations of math skills.) [Line 4, Participant 8] 

Overall, the theme of "Availability of Teaching Resources" reveals 

that instructional effectiveness in Grade 1 Mathematics is mainly 
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dependent on the presence of varied and developmentally appropriate 

materials. Teachers' testimonials reflect that the CRA model, interactive 

tools, and visual supports are vital in translating the goals of Matatag 

Curriculum to classroom-based instruction (Rivers et al, 2025). With these, 

programs for resources and accessibility remain essential to the 

curriculum's success.  

Support System and Collaboration 

Collaboration and institutional support are vital for equipping teachers 

to deliver the MATATAG Curriculum Saro et al., (2024). Many who attended 

mentioned that collaborating with fellow educators gave them a chance to 

share ideas, fine-tune approaches to teaching, and work together to solve 

problems. For example, as one participant offered, discussions with peers 

helped to clear some rarely touched-upon topics. At the same time, another 

teacher participant pointed out how exchanging lesson plans and teaching 

strategies increased the general quality of instruction. One participant also 

recognized that a strong support network is beneficial, especially regarding 

complex topics. 

One participant shared that: 

“Ang akong paghulagway niining mathematics base sa lig-on nga advanced 
curriculum mao ang among first competency sa first quarter kaniadto, ug 
karon ang competency naa sa last quarter. Ang learner dali ra makasabot 
sa competency tungod sa repetition. Kaming mga magtutudlo gipadala sa 
usa ka seminar sulod sa 1 ka semana sa usa ka lig-on nga curriculum. Ang 
ubang mga magtutudlo naglibog pa ug nangutana kanamo kung kinsa ang 
miagi sa regional training.” (My description of this mathematics based 
on a strong advanced curriculum is that our first competency was in 
the first quarter before, and now the competency is in the last quarter. 
The learner can easily understand the competency because of the 
repetition. We teachers were sent to a seminar for 1 week on a strong 
curriculum. Some teachers were still confused and asked us who had 
undergone regional training.)  [Line 3, Participant 6] 
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Also, one participant shared that: 

“Ang preparasyon sa mga Grade 1 nga magtutudlo sa Mathematics alang 
sa implementasyon sa MATATAG  Curriculum nagsugod sa teachers 
training ug workshop. Gihimo namo kini niadtong Hulyo pinaagi sa SPTT o 
School-Based Training of Trainers sa Matatag. Ang maong training 
nagtumong sa paghatag sa mga magtutudlo og lawom nga kasayuran 
kabahin sa MATATAG Curriculum. Ilawom niini ang curriculum mapping ug 
mga angay nga adjustments. Sunod niini mao ang pagkat-on sa mga 
assessment techniques aron mas epektibo ang pagtudlo ug pag-ila sa 
kahibalo sa mga estudyante.” (The preparations of the 1st grade 
Mathematics teachers in the implementation of MATATAG Curriculum 
first is the teachers training and workshop, we conducted it last July 
the SPTT, so, the teachers training and workshop which is the school 
training of trainers in MATATAG, this training is to provide teachers 
with in the deep knowledge about the MATATAG Curriculum under 
this is the  curriculum mapping and the adjustment the next is the 
assessment techniques.) [Line 3, Participant 7] 

Lastly, one participant shared that: 

“Ang espesipikong training nga nakatabang nako sa pag-andam sa 
pagpatuman sa MATATAG Curriculum mao ang school-based training nga 
giinisyatibo sa DepEd sa mga magtutudlo sa wala pa magsugod ang klase. 
Pinaagi niining seminar, mas nasabtan nako ang tinud-anay nga tumong 
ug kasingkasing sa MATATAG Curriculum.” (The specific training that 

helps me prepare in implementing the MATATAG curriculum is that 
the DepEd initiated a school based training at teachers before the 
opening of classes. Through this seminar it helps me understand the 
heart of MATATAG curriculum.) [Line 3, Participant 8] 

However, informal peer-to-peer mentoring indicates a shortage of 

programs for structured collaboration. Teachers tend to establish support 

organizations on their own rather than receiving guidance through structured 

mentorship programs. According to Biseth et al., (2022), without an organized 

system, some educators gain more from collaboration than others, which leads 

to discrepancies in how the curriculum is shared within different schools. The 

situation is compounded when the absence of a common support system can 

create problems adapting a new curriculum Kucukkaragoz and Meylani(2025), 

negatively impacting student learning outcomes. 

In order to tackle this, education stakeholders need to set up structured 

collaboration programs, like professional learning communities (PLCs), in 
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which teachers can meet regularly to discuss best practices and education 

resources. Schools also need to provide institutional support, host workshops, 

encourage peer-to-peer observations, and provide advice from experienced 

mentors Khare and Baber (2025). According to McKeithan et al., (2025), when 

teachers are provided access to structured  support, they can practice by 

teaching the lessons and enhancing their practice to implement the instructional 

program. 

Pedagogical Adaptation and Strategies 

Teachers have adjusted their delivery with the advent of the MATATAG 

Curriculum — a pedagogical shift toward new teaching strategies. In contrast, 

many educators embraced more student-centered learning approaches, 

including integrated, hands-on activities to increase student engagement. As 

for elements of exploratory learning, student acceptance was gained, according 

to one teacher Lagredelle (2025), while highlighting another participant’s views 

regarding recreational activities through real-life problem-solving. The 

interactive lessons were also deemed highly effective in improving student 

motivation and understanding by the participant. 

One participant shared that: 

“Kami nga mga magtutudlo dinhi sa among eskwelahan nakatambong og 
lima ka adlaw nga seminar nga gi-organisar sa DepEd. Ang tumong niini 
mao ang pagpalaum sa pagsabot sa mga magtutudlo sa mga elemento sa 
kurikulum, sama sa standards, pagtudlo, assessment, ug  feedback. 
Kini nga training nakatabang gyud nako sa pagsabot sa Matatag 
Curriculum ug sa pagpauswag sa akong kahanas sa pagtudlo ug mga 
kasinatian sa pagkat-on, labi na sa Mathematics.” (We teachers here in 
the school had a 5 days seminar which organized by the Deped. Which 
aims to enhance teachers understanding of the curriculum's 
instructional elements, including standards, instruction, assessment 
and feedback. This training helps me to understand the curriculum, 
and also it helps me enhancing my teaching skills and learning 
experiences especially in math.) [Line 3, Participant 2] 

Another participant shared that: 
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“I actually prepared the same thing just like how I prepared on the 
previous curriculum but, We teachers here in the school since we had 
a seminar of the implementation of these curriculum, We actually 
prepared they localized and contextualized learning spring board, we 

are now not  using those words that student cannot relate ; say for 
example the strawberries, we don’t that have the  strawberries here in 
our community so instead we are  using the contextualized spring 
board in order for the students to understand they lesson or the topic 
, aside from that we are preparing hands on activities commonly 
because  before kasi it’s more on spoon feeding, yes it’s still spoon 
feeding here but    we  are using the explicit teaching, Explicit 
teaching in which they will do hands on activities after the teacher so 
I and the student  will do it  manually and hands on and then finally 
they will do it alone using the manipulative like Popsicle stick or any 
other materials  that can be used in mathematics. Since the 
MATATAG Curriculum has just started this school year the only 
training that I had attended is actually the MATATAG  training in which 
every day they are shopping it into subjects, so day 1 is GMRC and 
then day 2. So that’s the training so far that I had attended with 
enhancing my teaching skills in mathematics and any subjects as 
well.) [Line 3, Participant 1] 

Moreover, one participant shared: 

“Lisod man gyud tudluan ang mga grade 1 na bata especially's really 
difficult to teach grade 1 children, especially in math, so there really needs 
to be something visual for the children to see so they can understand.” (It's 
really difficult to teach grade 1 children, especially in math, so there 
really needs to be something visual for the children to see so they can 
understand.) [Line 4, Participant 3] 

This shift to more creative means of conveying the material differs from 

traditional and memorization-based education, which has long marked early 

education practices. However, some educators struggled to apply these 

strategies without organized training or guidance. They appreciated the benefit 

of interactive teaching but decided they needed more support integrating these 

methods into their daily lesson plans. Compounding these struggles is  that 

few resources are available that use language and ideas about pedagogy 

familiar to practicing educators.  

Teachers must get time training and ongoing professional learning with 

best assessment practices to tap the power of pedagogical adaptation. This 

may also be compounded by a lack of stable funding and investment in training 
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initiatives to equip educators with high-quality instructional materials and 

resources Iibi and Igbudu (2025). Aligned pedagogical and professional 

development opportunities are tailored to strengthen the implementation of the 

MATATAG Curriculum and direct teachers to improve learning results.  

Curriculum Mastery and Familiarity 

Since its implementation, it has not been easy for teachers to learn the 

new competencies, standards, and methodologies, as it is no small feat to 

master the MATATAG Curriculum. While some educators have noted that the 

new framework is more structured and easier to follow, others have found the 

advanced competency structure challenging, with the curriculum yielding clear 

learning priorities that informed lesson design and learning planning versus 

recognizing the time commitment associated with adjusting to new 

expectations. One participant pointed out that although increased depth in the 

curriculum enabled more effective mastery of the concepts, it raised challenges 

for teachers unfamiliar with how the curriculum was structured. 

One participant shared: 

“Kami nga mga magtutudlo dinhi sa among eskwelahan nakatambong og 
lima ka adlaw nga seminar nga gi-organisar sa DepEd. Ang tumong niini 
mao ang pagpalaum sa pagsabot sa mga magtutudlo sa mga assessment, 
ug feedback. Kini nga training dako kaayong natabang sa akong pagsabot 
sa kurikulum, ug nakatabang usab kini sa pagpauswag sa akong kahanas 
sa pagtudlo ug kasinatian sa pagkat-on, labi na sa Mathematics.” (We 
teachers here in the school had a 5 days seminar which organized by 
the DepEd. Which aims to enhance teachers understanding of the 
curriculum’s instructional elements, including standards, instruction, 
assessment and  feedback. This training helps me to understand 
the curriculum, and also it helps me enhancing my teaching skills and 
learning experiences especially in math.) [Line 3, Participant 2] 

Also, another participant shared: 

“Before the implementation of the MATATAG Curriculum, naa me training 
sa matatag on how we are going to implement the MATATG Curriculum, 
then after that we have sa solo taxonomy, based sa solo taxonomy  on how 
to ask questions gani using solo taxonomy; Solo Taxonomy is gikuha ra 
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gihapon na sa bloom taxonomy kai usually man gud ang bloom taxonomy 
murag karaan na no; Ang bag o karun kai solo taxonomy you cannot ask 
higher order thinking skills question kung dili ka muagi ug lower order 
thinking skills . So, mag begin usa ka sa what, when ana before ka muadto 
anang how, why mao na siya ang solo taxonomy so first is unilateral which 
means ang bata isa lang gyud ang iya nakat unan and then, there are four 
man gud siya included sa solo taxonomy so, which is gikan gihapon siya 
sa blooms iya lang gihan ay ang lower order thinking skills down to higher 
order thinking skills para  ang concept nga dapat I implement or itudlo 
sa mga bata makuha jud siya.” (Before the implementation of the 
MATATAG Curriculum, I have training in MATATAG on how we are 
going to implement the MATATAG Curriculum, then after that we have 
sa solo taxonomy, based on the solo taxonomy on how to ask 
questions even using solo taxonomy; Solo Taxonomy is still taken 
from bloom taxonomy because usually bloom taxonomy seems to be 
old; The new is the solo taxonomy you cannot ask higher order 
thinking skills question if you do not have lower order thinking skills. 
So, start  with the what, when before you go to the how, why is 
he the solo  taxonomy.  so, which is he is still from blooms he only 
has the lower order thinking skills down to higher order thinking skills 
for the concept that I should implement or teach to the children to get 
it.) [Line 3, Participant 4] 

Moreover, another participant shared: 

“I describe the mathematics based on the MATATAG Curriculum is 
advanced because our first competency in first quarter before the 
competency is naa sya sa last quarter. The learner can easily understand 
the competency because of repetition. We teachers are send to seminar for 
1 week in matatag curriculum. There are some teachers nalibog pa they 
asked question to us who undergone the regional training.” (I describe the 
mathematics based on the MATATAG curriculum is advanced 
because our first competency in the first quarter before the 
competency is in the last quarter. The learner can easily understand 
the competency because of repetition. We teachers are sent to 
seminar for 1 week in MATATAG Curriculum. There are some teachers 
still confused they asked questions to us who undergo the regional 
training.) [Line 3, Participant 6] 

A complete familiarity with the curriculum's frame is essential for 

teachers to deliver practical lessons. According to Tounonen et al., (2025), 

understanding the competencies gives teachers the confidence to support 

learning, measure student growth, and adjust instruction. However, some 

teachers may still have difficulty doing so without ongoing training and 

professional development that supports understanding and implementing the 

curriculum's standards. This lack of familiarity can produce inconsistencies in 
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lesson instruction and make it challenging for students to progress in 

mathematics Gunes et al., (2025). 

The findings highlight that ongoing curriculum training and resource 

development are critical to ensuring that whoever teaches the new standards 

can fully qualify. This can also deepen teachers' grasp of the MATATAG 

framework through mentoring programs, curriculum guides, or training-like 

sessions. This can create greater instructional quality, which has proven to 

improve student learning gains when all teachers have mastered the 

curriculum. 

The MATATAG Curriculum is crucial for the successful implementation 

of first-grade mathematics teachers. Although initial training programs have 

established a base for educators, the demand for ongoing professional 

development remains clear. According to Nguyen (2023), lack of training and 

access to resources will ultimately disadvantage teachers and their students. 

Also, more localized pedagogical materials, support systems, and co-learning 

must be bolstered to standardize curriculum implementation further. 

Moreover, pedagogical adjustment and curricular commandments are 

items of constant attention. Resources and professional learning opportunities 

must be offered to teachers to develop their instructional practices and 

introduce the curriculum's goals in developing their learning programs. 

Education schools and policymakers must focus on sustained training 

programs for teachers and implement systematic mentorship programs so 

educators cannot face challenges independently Zhi et al., (2025). 

Overall, by emphasizing these emphases, the MATATAG Curriculum 

has the potential to enhance how it is embedded in classroom teaching, with 
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implications for improving student engagement, developing a deeper 

conceptual understanding of mathematics, and ultimately developing 

proficiency in mathematics. This investment in teacher preparation provides 

young learners with a high-quality mathematics education, an important 

component for future academic success. 

Adaptive Teachers Strategies of the  1st Grade Mathematics Teachers. 

     Figure 3 This chapter illustrates the various adaptive strategies employed 

by 1st Grade Mathematics teachers as they navigate the demands of the 

MATATAG Curriculum and the diverse learning needs of young learners. These 

strategies reflect the teachers’ ability to adjust their instructional approaches, 

materials, and learning experiences to ensure that mathematics becomes 

meaningful, engaging, and developmentally appropriate for Grade 1 pupils. As 

the diagram shows, effective adaptation requires a combination of hands-on 

methods, contextualized instruction, and flexible resource utilization, all of 

which aim to strengthen learners’ foundational mathematical understanding. 

Moreover, the strategies highlighted in the diagram emphasize the importance 

of connecting mathematical concepts to real-life situations, promoting active 

participation, and using assessment data to guide instruction. Through these 

adaptive practices, teachers create a more inclusive and responsive learning 

environment that supports learners’ varied abilities, languages, and 

backgrounds. Thus, the thematic diagram captures how 1st Grade 

Mathematics teachers continuously innovate and adjust their teaching to 

enhance learning outcomes and foster a positive early mathematics 

experience. 
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Figure 3: Thematic Diagram on Adaptive Teachers’ Strategies of the 1st Grade 
Mathematics Teachers. 

Manipulatives and Hands-on Learning 

Calculator manipulatives and hands-on mathematics instructions are 

widely used in different mathematics teaching methodologies in the MATATAG 

Curriculum. For instance, first-grade teachers understand that mathematics 

concepts are built up more effectively for young children when they have 

something to manipulate physically. One example is the Concrete-

Representational-Abstract (CRA) model, which involves students using 

manipulatives, followed by a pictorial stage, and finally, going to an abstract 

stage. This sequence allows students to understand more concepts before 

encountering mathematical symbols and procedures. 

Manipulatives give students a tangible base for mastering math 

concepts, teachers say Lizana et al., (2025). Through manipulatives such as 
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counters, number blocks, and other tangible materials, students come to 

improve their problem-solving and critical-thinking skills. One teacher said it is 

harder to understand if they cannot see or touch something. 

One participant said that: 

“Mao na nga kinahanglan nimo ang mga visual aids ug hands-on nga mga 
activities.” (That is why you need visual aids and hands-on activities.) 
[Line 5, Participant 9] 

One participant also shared: 

“The strategies including the formulation of materials in higher order 
thinking skills, i already mentioned a while ago, as well as ang explicit 
teaching parang they term it as spoon-feeding but not that in that way 
it's explicit in its sense because we give it an example but it's explicit 
but at the same time parang mag elicit mig answer coming from them 
not coming from us, so that specific example more on explicit siya in 
that form we elicit answers coming from them based on the elicit that 
we deed.” [Line 5, Participant 1] 

Moreover, one participant shared: 

“To effectively teach mathematical concepts under the MATATAG 
Curriculum, as a grade 1 teacher we use the CRA approach. So, this 
approach starting with tangible, hands-on experiences, moving to visual 
representations, and finally the abstract reasoning using symbols and 
numbers. For example, when teaching addition, student might begin by 
manipulating physical objects, then depict the problem, and 
ultimately solve it using numerical equations. By implementing this 
strategy, we aim to create a learning environment that is both 
engaging and effective, fostering a deep understanding of 
mathematical concepts among students.” [Line 5, Participant 3] 

This understanding indicates how manipulatives facilitate optimal 

cognitive growth for young learners by bridging the gap between tangible real-

world items and abstract mathematical concepts. 

While manipulates have a solid impact, they only work when used 

effectively. Other teachers noted challenges regarding the availability of 

resources and the need for structured professional development. They 

emphasized that access to manipulatives and teacher training to incorporate 

them meaningfully into lessons are critical. In this context, schools must invest 
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in both instructional materials and the capacity of teachers to use manipulatives 

effectively in student learning. 

Integration of Real-Life Situations  

Math makes the most sense when it relates to real-world and lived 

experiences Sullivan (2024). To make students realize the practical 

significance of mathematical concepts, first-grade teachers under the 

MATATAG Curriculum implement real-world scenarios. It lets young learners 

see numbers, measurements, and patterns daily, making lessons more exciting 

and relatable. 

One participant shared that: 

“Ang pagtan-aw sa matematika nga gi-integrate sa mga sitwasyon sa 
tinuod nga kinabuhi nagpadali niini nga ma-access sa mga estudyante. 
Gigamit nila kini aron masabtan ang ilang nakit-an ug naagian.” (Seeing 
math integrated into real-life situations make it much  more 
accessible to students. They use it to make sense of what they see 
and experience.) [Line 5, Participant 2] 

Another participant shared: 

“Integrate in a real situation so that the pupil can easily understand 
what is a real life situation using word problems.” [Line 5, Participant 
3] 

From this statement, contextualized learning increases students' understanding of the 

material. 

Teachers are responsible for making math relevant to students by 

incorporating real-life applications Babu et al., (2023) like counting money, measuring 

ingredients, and telling time into their lesson plans. Because they reflect real-life 

experiences, word problems lead to critical thinking and engaging problem-solving.  

One participant said that: 

“Kaming mga maestra naglakip sa mga konsepto sa matematika ngadto sa 
mga istorya o tinuod nga mga senaryo aron mas makahuluganon ang 
pagkat-on.” (We combine math with stories or real-life problems so the 
students see the implementation.) [Line 5, Participant 7] 

Not only does this approach boost engagement, but it also encourages a more 

intuitive understanding of mathematical concepts. 
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Real-life applications help mathematics with its existing merits but are 

best deployed in structured lesson planning. Other teachers mentioned that 

they require more assistance in planning problem-solving tasks related to 

curriculum objectives. According to Thani and Ahmad 920250, teacher training 

geared toward instructional context strategies might enable educators to craft 

even more effective real-life math problems that pique curiosity and motivate 

engagement. This would allow the teacher to observe math in the real world, 

and this behavior can serve in teaching mathematics, too.  

 Assessment Driven Instruction 

Under the MATATAG Curriculum, assessment is an integral process of 

effective teaching and learning. Teachers of first grade have the benefit of using 

a variety of formative, summative, and diagnostic assessment data to inform 

their teaching and track student progress. According to Ponomarioviene et al., 

(2025), assessments that happen continually such as oral tests or daily 

observations help teachers see where students may be struggling and adapt 

the learning experience. In contrast, tests at the end of a unit can offer a broader 

sense of student learning.  

One participant said that: 

“Gievaluate namo ang mga estudyante matag adlaw aron makita  namo 
every step of our competency after the formative test if makita namo naa 
ba siyay progress or wala before we reteach the lesson.” (We evaluate the 
students every day to see if they grasp each step before we proceed.) 
[Line 6, Participant 6] 

Another participant shared that: 

“As a Grade 1 Mathematics teacher I assess my student's progress 
through the teacher to pupil like asking them, pupil to pupil 
interactions, also the formative, summative assessment, and 
Diagnostic Assessment. In that way, you will be able to measure your 
student's progress. [Line 6, Participant 3] 

Doing so means instruction meets the needs of students. 
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Much focus has been put on performance-based assessments in which 

students show what they know by completing authentic tasks instead of 

regurgitating facts. This aligns with the goal of the MATATAG Curriculum, which 

is to develop active learning and deeper understanding. However, several 

teachers mentioned that there is still too much dependence on traditional forms 

of summative assessment.  

One participant revealed that: 

“Summative assessment thats the time na e record nimo, probably we are 
on performance base murag mas dako ang impact sa performance base 
sa matatag kay before man gud pwedi nimo e hatag or no hard pull sa 
paghatag sa performance task.” (Summative assessments go on record, 
but we're reviewing performance-based tasks in the  classroom 
to ensure our students can solve problems on their own.) [Line 6, 
Participant 1] 

This text demonstrates a move from rote memorization in favor of competency-

based assessment models focused on application. 

The educational management through the teachers should also explore 

digital tools that allow real-time feedback to continue enhancing assessment 

practices Vattoy and Gamlem (2025). Finally, using structured formative 

assessment strategies and summative assessments will provide a balanced 

way to gauge student learning. Moreover, the emphasis on reasoning and 

problem-solving Smith et al., 92023), can extend beyond the realm of 

mathematics into the real world, where genuine mathematical understanding is 

needed for opportunities in other fields, which could, in turn, be exploited to help 

people in need. 

Flexible Use of Instructional Materials  

From a broader perspective, the instructional materials utilized in 

mathematics instruction are vital to improving student engagement and 

understanding Irvine (2020). First-grade teachers continuously adapt and 
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modify materials for their student's needs so that resources are accessible and 

effective for learning. To appeal to varied learning styles, they use traditional 

textbooks and educator-created learning aids — flashcards, visual charts, 

and interactive worksheets.  

One participant said that: 

“Ang mga bata nanginahanglan konkreto nga mga materyales aron 
pagkat-on sa matematika, kung dili, lagmit maglisud sila sa pagsabut niini.” 
(Children need concrete materials to learn mathematics, if not, they 
might struggle to understand it.) [Line 4, Participant 1] 

One participant also shared that: 

“Mathematical concepts and mathematical strategies kanang ang bata sa 
lower grade kuan gyud siya kanang visual ba kung wala siyay makit an, dili 
gyud siya maka think kung wala silay makit an so dapat naa gyud siyay 
mga visual aid kay usahay mapul an ng mga bata mutan aw ug tv na gyuy 
makit an ang mga bata, halimbawa counting numbers naa kay kining mga 
materials nga gamiton to count ana vha dapat hands on gyud sila ug count.” 
(Mathematical concepts and mathematical strategies for children in 
lower grades are really need visual aid, if they can't see, the children 
can't really think , so they should really have visual aids because 
sometimes children get bored watching TV, children can only see, for 
example, counting numbers, there are these materials that are used 
to count, so they should really be hands-on and count.) [Line 5, 
Participant 4] 

This realization underpins the need for adaptability in educational resources. 

To adapt to changing educational needs, teachers are also creating new 

teaching resources to support their learning. According to Rahayu and 

Suarjana (2024), many teachers make their activity sheets and manipulatives 

to cement key mathematical skills. However, some pointed out that funding and 

resources do not exist to produce high-quality instructional materials. 

Another participant declared that: 

“Kini mao ang paghimo sa 3D nga mga materyales ug mga butang nga 
among gihimo sa among kaugalingon, apan ang tabang gikan sa 
eskuylahan makapasayon niini.” (This is to create 3D materials and stuff 
that we create ourselves, but help from the school would make it 
easier.) [Line 5, Participant 9] 
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This indicates a need to invest more efficiently in developing instructional 

materials to provide effective teaching. 

Beyond resourcing well, professional development on best practices for 

using and adapting instructional materials would help teachers prosper. 

Training on new teaching aids and emerging educational technologies would 

help improve existing instructional materials for more engagement Chisunum 

and Nwadiokwu (2024). With the proper support, teachers will keep trying new 

things to improve students' learning. 

Activity-Based Learning  

Activity-based learning is one of the main strategies that first-grade 

teachers use to keep the students' attention and help them learn material. 

Educators foster a dynamic learning environment that encourages participation 

using games, interactive exercises, and group activities Elboussaidi and 

Enman (2025).     

 One participant shared that: 

“Ang mga estudyante kuan gyud siya kanang visual ba kung wala siyay 
makit an, dili gyud siya maka think kung wala silay makit an.” (Students 
learn best when they are engaged in activities in which they think and 
engage.) [Line 5, Participant 5] 

 Another participant shared that: 

“Aron epektibong matudloan ang mga konsepto sa matematika ubos sa 
MATATAG Curriculum, isip usa ka Grade 1 nga magtutudlo, among gigamit 
ang CRA approach. Kini nga pamaagi nagsugod sa paggamit sa mga 
butang nga matandog ug makita (concrete), dayon moagi sa hulagway o 
drawing (representational), ug sa ulahi gamiton na ang numero ug simbolo 
(abstract). Pananglitan, kung magtudlo mi og addition, magsugod ang 
estudyante sa paglihok-lihok sa tinuod nga mga butang sama sa bato o 
takas, sunod ihulagway nila ang problema, ug sa katapusan gamiton ang 
numero aron masulbad kini. Pinaagi sa paggamit niining pamaagiha, 
among tuyo nga makahimo og usa ka makalingaw ug epektibong learning 
environment, aron mapalalom ang pagsabot sa mga estudyante sa 
konsepto sa matematika.” (To effectively teach mathematical concepts 
under the MATATAG Curriculum, as a grade 1 teacher we use the CRA 
approach. So this approach starting with tangible, hands on 
experiences, moving to visual representations, and finally the 
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abstract reasoning using symbols and numbers. For example, when 
teaching addition, student might begin by manipulating physical 
objects, then depict the problem, and ultimately solve it using 
numerical equations. By implementing this strategy, we aim to create 
a learning environment that is both engaging and effective, fostering 
a deep understanding of mathematical concepts among students.) 
[Line 5, Participant 2] 

Moreover, another participant shared: 

“Sa bag-ong kurikulum, ang MATATAG Curriculum, dili na gitugotan nga 
ang mga estudyante buhaton ang ilang performance task sa balay. 
Kinahanglan kini buhaton sulod sa classroom aron patas ug klaro nga sila 
mismo ang nakahibalo sa ilang gibuhat. Kung sa balay kini buhaton, posible 
nga ang ginikanan o guardian maoy mutabang, mao nga dili nato mahibal-
an kung kabalo ba gyud ang bata. Dinhi sa classroom, gusto nato masuta 
kung kaya ba nila masulbad ang mga problema ug tubagon ang mga 
pangutana nga ilang kaugalingon ra. Kini nga pamaagi nagpakita sa ilang 
tinuod nga kahibalo. Ang MATATAG Curriculum kay performance-based—
bisan pa sa subject nga language ug GMRC—mas gipasiugda ang 
pagbuhat, pagsulti, ug mga hands-on activities.” (Now in the new 
Curriculum the MATATAG  Curriculum they do not allow the kids to 
do the performance task at home, they need to do it inside the 
classroom so the basis is fair the child really knows because if they 
will do it there's no hard pull of doing it whether inside or outside then 
they can assess by their guardian or parents. Here we are trying to 
see if they can really solve alone inside the classroom if that is true 
case, they cooperatively answer the question or problems we are 
giving to them the hands on because the MATATAG Curriculum is 
performance based even on language, GMRC, more on doing 
speaking hands on activity.) [Line 6, Participant 1] 

This aligns with how students are taught to be more hands-on and work through 

meaning-making approaches also known as constructivism. 

In traditional learning, teachers often tailor the activities to different 

learning styles. According to Irmayanti and Chou (2025), mathematical ideas 

are often playfully introduced through role-playing, solving puzzles, and 

storytelling. Others incorporate movement-based activities—like hopscotch for 

number identification—to bolster kinesthetic learning.  

    Another participant explained that: 

“Naghimo kami og lain-laing mga kalihokan aron mapadayon ang mga 
estudyante nga moapil ug masiguro nga sila nakasabut sa matematika sa 
paagi nga makatarunganon alang kanila.” (We do a variety of  activities 
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to keep the students engaged and ensure that they understand 
the math in a way that makes sense to them.) [Line 5, Participant 6] 

Although it offers several advantages, according to Rizwan and Sohail 

(2024), the skill-based approach to learning is not easy to implement as much 

planning and extra resources go into it. Teachers said they required more 

training on creating lesson plans that involve interactive learning and how best 

to use educational technology to engage students in hands-on learning. 

Another suggestion is to support ethical and activity-based instruction by 

implementing professional development for teachers transitioning into this 

pedagogy. At this time, Vansdadiya et al., (2023), activity-based learning can 

be better utilized to give students greater understanding and fun in 

mathematics. 

Multilingual and Contextualized Instruction 

This is an important consideration when teaching first graders, who are 

still working on developing their literacy skills and rely heavily on language to 

grasp mathematical concepts. MATATAG for these teachers refers to using the 

first language (L1) as the primary medium so that their students will understand 

better.  

One participant said that: 

“Kung maestra ka unya dili nimo e english mag L1 gyud ka kay kung e 
english nimo dili ksabot ang mga bata.” (If we speak in English, the 
children don't understand. We speak L1 so they can follow the 
lesson.) [Line 1, Participant 8] 

One participant shared: 

“We have lots of instructional materials we made that kung naa man gali 
me nabuhat sauna magamit mn ghpon na krun kay dili mn pud tanan no 
pero naa pud me binuhat, naga riso me dri sa office sa mga bag o nga mga 

instructional materials, ang strategy if maestra ka dili namo e english mag 
L1 gyud ka kay kung e english nmo di  ksabot ang mga bata. Sayon rman 
ang mga bata tudloan kay dali ra kasabot labinag binisaya so daghan meg 
strategies una mga activity sheets mao gyud na among gepang htag sa 
ilaha aron mka share ang mga parents sasa pagtudlo sa gabie.” (We have 
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lots of instructional materials we made that if there is anything we 
have made, it can be used now because not all of them are, but we 
have also made some, I am laughing here in the office about the new 
instructional materials, the strategy is if you are a teacher and you 
don't speak English, you should really use L1 because if you speak 
English, the children won't understand. It is easy to teach the children 
because they understand easily, especially when they are having fun, 
so there are many strategies, especially activity sheets, that is why we 
give them, so that parents can teach in the evening.) [Line 5, Participant 
5] 

Also, another participant shared: 

“Mathematical concepts and mathematical strategies kanang ang bata sa 
lower grade kuan gyud siya kanang visual ba kung wala siyay makit an, dili 
gyud siya maka think kung wala silay makit an so dapat naa gyud siyay 
mga visual aid kay usahay mapul an ng mga bata mutan aw ug tv na gyuy 
makit an ang mga bata, halimbawa counting numbers naa kay kining mga 
materials nga gamiton to count ana vha dapat hands on gyud sila ug count.” 
(Mathematical concepts and mathematical strategies for children in 
lower grades are really need visual aid, if they can't see, the children 
can't really think , so they should really have visual aids because 
sometimes children get bored watching TV, children can only see, for 
example, counting numbers, there are these materials that are used 
to count, so they should really be hands-on and count.) [Line 5, 
Participant 4] 

This method follows research indicating that children learn best in their first 

language before moving on to a second one. 

While using L1-based instruction can reach comprehension, subject-

specific vocabulary bridging English with literal instruction is wearyingly 

complex. Some teachers said they needed training in code-switching 

techniques so students could switch between one language and the other as 

seamlessly as possible.  

Another participant explained that: 

“Mogamit me ug L1 ug English Kay lisud kaayo siya i balance.” (We use L1 
and English, but finding that balance is hard.) [Line 1, Participant 1] 

This emphasizes the importance of structured bilingual education, where 

effective language acquisition does not come at the cost of math 

understanding.  
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To that end, teachers should be provided with professional development 

programming to support the gradual integration of English — all while keeping 

the instruction clear. Furthermore, creating strategies that help with language 

transition, such as developing multilingual teaching resources, can foster 

inclusivity. By refining multilingual instruction, Educators can navigate language 

barriers and design students' transformative learning experie. 

The results of the study showed that first-grade mathematics teachers 

are flexible and adaptive with the used of MATATAG Curriculum, which 

emphasis student-centered and participatory learning. Instructors should 

employ flexible resources, assessment-based instruction, real-world contexts, 

hands-on materials, activity-based learning experiences, and multilingual 

techniques (Piipponen et al., 2025). However, there are few areas that required 

improvement to increase the efficacy of  teaching techniques.  Teachers 

appreciate that hands-on materials can help pupils grasp abstract ideas, but 

their proper usage is hampered by a lack of resources and training (Aunzo Jr., 

2025). According to Susanti (2025,) states that although mathematics teachers 

acknowledge the importance of integrating mathematics with real-world 

situations, they are not adequately prepared to develop interesting, relatable 

maths problems. 

In assessment, more structured formative assessment strategies will 

give immediate knowledge of student learning and allows to make instructional 

changes quickly Karpava (2025). Access to instructional material needs 

improvement to some teachers, they develop and customize their own teaching 

resources, financial and logistical challenges often constrain resource 

collection. Different schools and districts could also use some money to 
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provide teachers with instructional material budgets and incentive teachers to 

collaborate and create new lesson plans and tools Larsson (2025). Teachers 

recognize code-switching techniques that helps teacher make this transition 

between languages seamless so that the student can pick up on both facets of 

learning: math skills and linguistic abilities at the same time. These findings 

indicate that first-grade mathematics teachers are adaptable in implementing 

the MATATAG Curriculum, but these shortcomings must be addressed to 

improve instruction globally. According to Barnes (2024), schools can enhance 

the learning experience of young learners by strengthening hands-on learning, 

placing math lessons in context, optimizing assessments, improving 

instructional resources, and supporting multilingual education.     

SUMMARY 

The MATATAG Curriculum significantly differs from how mathematics is 

taught and learned in the first grade. The current study investigated that first-

grade mathematics teachers' perceptions, preparations, and adaptive methods 

for transitioning to such a curriculum framework. The results highlight a 

nuanced picture, where the educators recognize the curriculum's strengths and 

simultaneously navigate challenges to its effectiveness. This practical 

approach in the curriculum helps students relate to mathematics as a critical 

life skill instead of a disconnected subject. Moreover, HOTS problems exposed 

students to reflection and analysis instead of rote concepts. Some teachers 

had difficulty fitting the new curriculum into their plans, particularly regarding 

the depth of competencies and the ability to accommodate all the different 

levels of students. The spiral progression of concepts that repeat in learning 
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ensures that the students will remember repeating concepts well. However, this 

has to be nuanced to accommodate struggling and advanced learners. In 

addition, teachers called for more precise directions and structured training to 

implement the new curriculum approach. 

CONCLUSION 

Based on this study, Learning Adaptation Theory to gather the teachers' 

perceptions from the implementation of the MATATAG Curriculum among 

Grade 1 Mathematics teachers vividly illustrate the core principles which posits 

that educators must undergo a dynamic, responsive process of adaptation in 

order to thrive in changing educational contexts. The result of the study shows 

that, teachers demonstrated high levels of pedagogical adaptation as they 

successfully integrated the curriculum's emphasis on real-life applications, 

inclusive instruction, and simplified learning outcomes. Teachers emphasize a 

key tenet of learning adaptation theory: adaptation is conditional including the 

lack of structured and ongoing professional development, outdated or 

inadequate teaching materials. Insufficient institutional support, often hinder 

teachers' ability to adapt. Accurate adaptation does not occur in a vacuum—it 

relies on an ecosystem of support that includes continuous training, 

collaboration, and access to tools and resources. 

 IMPLICATIONS 

In light of the findings and conclusions. The study presents the following 

implications towards the perceptions of 1st grade Mathematics teachers in 

MATATAG Curriculum implementations. 
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Department of Education (DepEd). Must ensure that teachers are 

given continuous and structured training and capacity-building programs to 

enrich their skills, competencies, and methodologies as described in the 

MATATAG Curriculum. The training sessions should be hands-on learning 

workshops, peer mentoring, and sharing of best practices so that teachers can 

successfully incorporate manipulatives, real-world applications, and 

differentiated instruction into their teaching. Training on code-switching skills, 

multilingual teaching strategies, and techniques to help diverse learners 

should also be embedded in this process. 

Government. Government must provide more funding and resources 

for schools with manipulative, localized teaching materials, and digital learning 

resources. Hence, schools should have contextualized learning aids in the CRA 

(Concrete-Representational-Abstract). Through this repository, DepEd will be 

able to assist teachers in acquiring lesson plans, assessment tools, and 

interactive digital resources that are compatible with the MATATAG Curriculum. 

Collaboration. Collaboration of teachers and building teacher support 

networks is critical. Involving teachers in best practices and new curriculum 

challenges takes time, but schools must also implement professional learning 

communities (PLCs) so teachers can routinely collaborate and support each 

other. Peer-coaching and mentoring programs should also be instituted by 

DepEd so that more seasoned teachers coach those still getting the feel of the 

methodologies of the curriculum. There needs to be a collaborative effort 

between schools to help share opportunities to expand effective practices in 

teaching and learning, including teaching strategies, lesson plans, and 

assessment methods. 
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Schools. Should implement formative assessment systems that offers 

student immediate information on their progress so that teachers can adapt 

their instruction to the learning needs of students in real-time. So, exploring 

their integration should be done to track progress and facilitate a personalized 

learning environment. This includes establishing a clear and systematic 

approach to evaluation and ensuring student learning is assessed in formative 

and summative approach. 

Time and support. Teachers should be available so that they can get 

fully acquainted with the new curriculum across grade levels before the 

classroom implementation begins. The MATATAG Curriculum must be flexible 

and adaptable so that teachers may modify a given approach to instruction 

depending on their students' needs. DepEd must hold regular feedback 

discussions with teachers to assess the effectiveness of the curriculum and 

make adjustments based on real classroom experiences. 

Teachers. The teachers should be well-trained and given the proper 

materials and redesigned syllabi to support the success of the MATATAG 

Curriculum. The Department of Education must ensure that every teacher has 

been given the chance to receive training, materials, and funding. Instead, 

policymakers should stay in close touch with teachers and school 

administrators, allowing the curriculum to be continuously refined and tuned 

based on how it plays in classrooms and the challenges teachers face. 

Longitudinal studies assessing the long-term effectiveness of the MATATAG 

Curriculum on students learning trajectories and teacher effectiveness would 

also be beneficial. 
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APPENDIX I 

INTERVIEW GUIDE QUESTION 

PERCEPTIONS OF 1ST GRADE MATHEMATICS TEACHERS IN MATATAG 
CURRICULUM IMPLEMENTATION 

 Researchers: Badbaran A., Mulle M., & Unos R. 

RESEARCH QUESTIONS & INTERVIEW GUIDE QUESTIONS 

Pre-validation 

PRE-VALIDATION QUESTIONS 

PQ1 What subject and grade are you currently teaching?  
(Unsa nga subject ug grado ang imung gitudluan karon?) 

PQ2 How many years have you been teaching this grade? 
(Pila na ka tuig ang imung pagtudlo niini nga grado?) 

PQ3 What challenges have you faced in implementing Matatag 
Curriculum?  
(unsa nga mga hagit ang imung giatubang sa pagpatuman sa 
Matatag Kurikulum?) 

Research Questions Interview Questions 

1. Describe the perception of 1st

Grade Mathematics teachers in the 

implementation of Matatag 

Curriculum. 

(Ihulagway ang panglantaw sa mga 

magtutudlo sa unang grado sa 

Matematika sa pagpatuman sa 

Matatag Curriculum) 

1.1 How do 1st-grade Mathematics 

teachers perceive the effectiveness 

of the Matatag Curriculum in 

enhancing students' mathematical 

skills? 

(Giunsa paglantaw sa mga 

magtutudlo sa unang grado sa 

Matematika ang kaepektibo sa 

Matatag Curriculum sa pagpauswag 
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sa kahanas sa matematika sa mga 

estudyante? 

1.2 What challenges do 1st-grade 

Mathematics teachers anticipate in 

implementing the Matatag 

curriculum, and how do they plan to 

address them? 

(Unsang mga hagit ang gipaabot sa 

mga magtutudlo sa unang grado sa 

Matematika sa pagpatuman sa 

Matatag curriculum, ug giunsa nila 

pagplano ang pagsulbad niini? 

2. Describe the Preparations of 1st

grade Mathematics teachers in the 

implementation of Matatag 

Curriculum. 

(Ihulagway ang mga Pagpangandam 

sa unang grado sa Matematika nga 

mga magtutudlo sa pagpatuman sa 

Matatag kurikulum. ) 

2.1 What specific training or 

professional development have 1st-

grade Mathematics teachers 

undergone to prepare for 

implementing the Matatag 

Curriculum? 

(Unsang espesipikong pagbansay o 

propesyonal nga kalamboan ang 

giagian sa mga magtutudlo sa 

unang grado sa Matematika  aron 
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makapangandam sa pagpatuman sa 

Matatag kurikulum? 

2.2  How have 1st-grade 

Mathematics teachers adapted their 

teaching materials and methods to 

align with the Matatag curriculum's 

principles and objectives? 

(Giunsa pagpahaom sa mga 

magtutudlo sa unang grado sa 

Matematika ang ilang mga 

materyales ug pamaagi sa pagtudlo 

aron mahiuyon sa mga prinsipyo ug 

tumong sa Matatag Kurikulum? 

3. Determine the adaptive teachers

strategies of the 1st grade 

Mathematics teachers in the 

implementation of  Matatag 

Curriculum. 

(Aron mahibal-an ang mga 

estratehiya sa mapahiangayon nga 

mga magtutudlo sa mga magtutudlo 

sa Matematika sa unang grado sa 

pagpatuman sa Matatag Curriculum. 

3.1 What instructional strategies do 

1st-grade Mathematics teachers 

plan to employ to effectively teach 

mathematical concepts under the 

Matatag curriculum? 

( Unsa nga mga estratehiya sa 

pagtudlo ang giplano sa mga 

magtutudlo sa unang grado 

Matematika nga gamiton aron 

epektibong matudlo ang mga 
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konsepto sa matematika ubos sa 

kurikulum sa Matatag?) 

3.2 How will 1st-grade Mathematics 

teachers assess student progress 

and understanding within the 

framework of the Matatag 

curriculum? 

(Unsaon pag-assess sa mga 

magtutudlo sa unang grado sa 

Matematika ang pag-uswag ug 

pagsabot sa estudyante sulod sa 

gambalay sa kurikulum sa Matatag? 

INTERVIEW SCRIPT 

(The researcher will be welcoming the participants by greeting them and give 
them background and the purpose of the study) 

Researcher  1: Good morning/Good afternoon Ma’am/ Sir  especially to our 

participant’s who are willing to be interviewed by us in our research study, First 

of all, thank you for taking the time to talk to us today, I am Marjorie Mulle. 
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Researcher  2: And I am Rohanie P. Unos  we are student from University of 

Mindanao Digos College taking of Batchelor Elementary of education (BEED-

GEN). We are so blessed to get your presence in our interview and willingness 

to join our study entittled Perceptions of 1st  Grade Mathematics Teachers 

in Matatag Curriculum Implementation. 

Researcher 1: Finally we are all here and everything is ready, now we will give 

you some information for your safety All personal information, including your 

name, address, and survey answers will be kept strictly confidential and will not 

be shared with any person or group that is not associated with this study. Your 

participation is voluntary and you may refuse to answer any questions you do 

not wish to answer.Please be aware that there are no wrong answers -you're 

the expert here! We're doing interviews like these to hear things from your 

perspective. During interview we're doing recorded and take note for your 

answers, The recording will only be used to help us in our research. 

Researcher 2: So now let start! We're giving some open ended question and 

we will expected your answers. 

Q1. Describe the perception of 1st Grade Mathematics teachers in the 

implementation of Matatag Curriculum. ( sa paghulagway sa panglantaw sa 

mga magtutudlo sa unang grado sa matematika sa pagtuman sa Matatag 

Curriculum) 

Participant: ……………………………………………………………………. 

 How do 1st-grade Mathematics teachers perceive the effectiveness of

the Matatag Curriculum in enhancing students' mathematical skills?

(Giunsa paglantaw sa mga magtutudlo sa unang grado sa Matematika

ang kaepektibo sa Matatag Curriculum sa pagpauswag sa kahanas sa

matematika sa mga estudyante?)
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Participant: ……………………………………………………………………. 

 How have 1st-grade Mathematics teachers adapted their teaching

materials and methods to align with the Matatag curriculum's principles

and objectives? (Giunsa pagpahaom sa mga magtutudlo sa unang

grado sa Matematika ang ilang mga materyales ug pamaagi sa

pagtudlo aron mahiuyon sa mga prinsipyo ug tumong sa Matatag

Kurikulum?

Participant: ……………………………………………………………………. 

Research 1:  (Q2) Describe the Preparations of 1st grade Mathematics 

teachers in the implementation of Matatag Curriculum. ( Sa paghulagway sa 

mga Pagpangandam sa unang grado sa Matematika nga mga magtutudlo sa 

pagpatuman sa Matatag kurikulum.) 

Participant: ……………………………………………………………………. 

 What specific training or professional development have 1st-grade

Mathematics teachers undergone to prepare for implementing the

Matatag Curriculum?

(Unsang espesipikong pagbansay o propesyonal nga kalamboan ang

giagian sa mga magtutudlo sa unang grado sa Matematika aron

makapangandam sa pagpatuman sa Matatag kurikulum?

Participant: ……………………………………………………………………. 

 How have 1st-grade Mathematics teachers adapted their teaching

materials and methods to align with the Matatag curriculum's principles
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and objectives? (Giunsa pagpahaom sa mga magtutudlo sa unang 

grado sa Matematika ang ilang mga materyales ug pamaagi sa 

pagtudlo aron mahiuyon sa mga prinsipyo ug tumong sa Matatag 

Kurikulum? 

 Participant: ……………………………………………………………………. 

Researcher  2. (Q3) Determine the adaptive teachers strategies of the 1st grade 

Mathematics teachers in the implementation of  Matatag Curriculum.  

(Aron mahibal-an ang mga estratehiya sa mapahiangayon nga mga magtutudlo 

sa mga magtutudlo sa Matematika sa unang grado sa pagpatuman sa Matatag 

Curriculum.)  

Participant: ……………………………………………………………………. 

 What instructional strategies do 1st-grade Mathematics teachers plan

to employ to effectively teach mathematical concepts under the

Matatag curriculum?

( Unsa nga mga estratehiya sa pagtudlo ang giplano sa mga

magtutudlo sa unang grado Matematika nga gamiton aron epektibong

matudlo ang mga konsepto sa matematika ubos sa kurikulum sa

Matatag?)

Participant: ……………………………………………………………………. 

 How will 1st-grade Mathematics teachers assess student progress and

understanding within the framework of the Matatag curriculum?
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(Unsaon pag-assess sa mga magtutudlo sa unang grado sa 

Matematika ang pag-uswag ug pagsabot sa estudyante sulod sa 

gambalay sa kurikulum sa Matatag? 

Participant: ……………………………………………………………………. 

Thankyou for lending us your precious time and we really appreciate your effort 
in answering all the questions. May god bless you always and have a good day. 
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APPENDIX J 

VALIDATION SHEETS FOR INTERVIEW 
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APPENDIX K 

TRANSCRIBED RESPONSES AND TRANSLATED RESPONSES 

Interview Number 1 : The Experience of “Participant 1” 
Name of Interviewer: Marjorie Mulle 
Name of Interviewer: Participant 1 

Item  Transcribed  Translated 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

How do 1st grade 
mathematics teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Sa tinuod lang, isip usa ka 
Grade 1 nga magtutudlo 
sa Mathematics, akong 
panan-aw sa pagtudlo sa 
math kay usa kini ka gamit 
o himan aron makatabang
sa mga estudyante nga
makasurvive sa tinuod nga
kinabuhi kung mogawas
na sila sa eskwelahan. Kay
karon, dili na lang kita
nagtudlo og theorya ra.
Sauna, puro ra gyud
theorya ang among gi-
focus, apan karon, among
gi-aplikar sa mga
problema nga mahitabo
gyud sa ilang palibot.
Pasabot nako, naga-hatag
na kami og mga HOTS
(Higher Order Thinking
Skills) nga mga pangutana
bisan pa og gamay pa sila.
Pananglitan, dili na lang ‘1
plus 2’ kundi ‘usa ka
saging plus duha ka
saging nga imong paliton
sa canteen, pila kabuok
saging imong mapalit?
Mao na nga makasabot
sila sa kalainan ana, kay
ilang ma-realize nga ang
Math gigamit diay sa ilang

Well, actually as a grade 
1 Mathematics teacher, I 
perceive teaching 
mathematics as a tool for 
students to survive when 
they go outside of the 
campus or to the real 
world, it’s because we do 
not only teach the theory 
anymore, before we 
commonly focusing in 
the theories and we not 
specifying it into 
problems that is or are 
locally happening like 
what I’m trying to say is 
that we are giving now 
some HOTS questions or 
problems even though 
they are still young. 
Example we do not only 
have one plus two but 
one banana plus two 
banana you will buy in 
the canteen, how many 
banana you will be 
buying? So you know the 
difference between that 
because they will think 
that math is used in their 
day to day lives or living 
not only like okay it’s 
okay  or it’s an theory or 
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adlaw-adlaw nga kinabuhi, 
dili lang kay ‘okay ra’, o 
usa ra ka theorya, o usa ka 
butang nga hunahuna ra 
nga ilang makat-unan 
sulod sa classroom. Mas 
daghan gyud og gamit ang 
Math sa ilang kinabuhi. 
Mao na akong panan-aw 
sa pagtudlo isip usa ka 
Grade 1 nga magtutudlo. 

it’s an imaginary thing 
that they will be learning 
inside the classroom. So, 
it’s more of the used of 
math in their lives, so 
that’s how  I perceive 
teaching as a grade 1 
teacher. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Teknikal nga kalisdanan 
nga akong nasinati atong 
panahona kay tingali 
kadto, nga imbes 50 
minutos ang among oras 
sa pagtudlo sa 
Mathematics, 40 minutos 
na lang ang gihatag sa 
amo. Ug sa kamatuoran 
nga gusto nila nga 
mahimong 
makahuluganon ang 
leksyon, limitado ra among 
oras para sa mga aktibidad 
nga makatupong gyud sa 
among tumong. Dili sayon 
nga maghatag og 
problema unya dali ra nila 
masabtan, labi na kay 
gagmay pa sila. Sa 
Kindergarten, wala pa 
kaayo sila ani; siguro, naa 
na gamay pero 'touch' ra 
gyud. Mao nga kung imong 
pangutan-on kung unsay 
pinakalisod, mao gyud ang 
kakulang sa oras ug 
kalisod sa topic nga 
among itudlo. 

Technically the 
challenges that I in-
countered will probably 
that time; because 
instead of us having 50 
minutes  of teaching 
mathematics we are only 
given 40 minutes and 
given the fact that they 
wanted to be meaningful. 
We are limited to have 
activities that could really 
hit our target. It’s not so 
easy to give problems 
and they would 
understand it 
automatically given the 
fact that they are young 
so in Kinder Garden they 
don’t have these one; I 
mean, yes  probably they 
have but only a touch of 
it ;so if you are asking the 
most difficulty it should 
be the time, and the 
difficulty of the topic with 
the lesson. 
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 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga 
magtutudlo sa unang 
grado sa Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for implementing 
the matatag curriculum? 

 6. Interviewee Ako gyud nag-andam og 
parehas ra sa akong 
giandam sa karaang 
curriculum, pero kami nga 
mga magtutudlo diri sa 
among tunghaan, sukad 
nga nakatambong mi og 
seminar sa pagpatuman 
sa bagong curriculum, 
nag-andam na mi og mga 
localized ug 
contextualized nga mga 
learning springboard. Dili 
na namo gamiton ang 
mga pulong o butang nga 
dili ma-relate sa mga 
estudyante. Pananglitan, 
ang 'strawberries' – wala 
man na dinhi sa among 
komunidad, mao nga 
among gipulihan og mga 
butang nga kasagara 
makita o masabtan sa 
mga bata aron masabtan 
gyud nila ang leksyon o 
topic. Gawas pa ana, nag-
andam usab mi og mga 
hands-on activities. Kay 
sauna, puro ra gyud 
spoon-feeding. Karon, naa 
gihapon spoon-feeding 
gamay pero naggamit na 
mi og explicit teaching. Sa 
explicit teaching, buhaton 
sa teacher ang activity, 
dayon sabayan sa 
estudyante, ug sa ulahi 

I actually prepared the 
same thing just like how I 
prepared on the previous 
curriculum but, We 
teachers here in the 
school since we had a 
seminar of the 
implementation of these 
curriculum , we actually 
prepared they localized 
and contextualized 
learning spring board, we 
are now not  using those 
words that student 
cannot relate ; say for 
example the 
strawberries, we don’t 
that have the 
strawberries here in our 
community so instead we 
are using the 
contextualized spring 
board in order for the 
students to understand 
they lesson or the topic , 
aside from that we are 
preparing hands on 
activities commonly 
because  before kasi its 
more on spoon feeding, 
yes it’s still spoon 
feeding here but    we are 
using the explicit 
teaching, Explicit 
teaching in which they 
will do hands on activities 
after the teacher so I and 
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sila na mismo ang 
mobuhat sa ilang 
kaugalingon gamit ang 
manipulatives sama sa 
Popsicle sticks o bisan 
unsang materials nga 
magamit sa Math. Tungod 
kay karon pa lang 
nagsugod ang Matatag 
Curriculum karong tuiga, 
ang training nga akong 
natambongan mao ra 
gyud ang Matatag 
training, diin kada adlaw 
gi-focus nila ang lain-laing 
subject. Sa Day 1 kay 
GMRC, unya sa sunod 
adlaw laing subject napud. 
Mao pa ra na ang akong 
natambongan nga training 
nga nakatabang 
pagpalambo sa akong 
pagtudlo sa Math ug sa 
uban pang mga subject. 

the student  will do it 
manually and hands on 
and then finally they will 
do it alone using the 
manipulative like 
Popsicle stick or any 
other materials that can 
be used in mathematics. 
Since the Matatag 
Curriculum has just 
started this school year 
the only training that I 
had attended is actually 
the matatag training in 
which every day they are 
shopping it into subjects, 
so day 1 is GMRC and 
then day 2. so that’s the 
training so far that I had 
attended with enhancing 
my teaching skills in 
mathematics and any 
subjects as well. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods to 
align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Murag akong na-mention 
na ganiha nga among 
gigamit karon ang mga 
contextualized ug 
localized nga materials. 
Bisan pa man og ang 
Matatag Curriculum kay 
nagahatag lang og 
module kada semana, kini 
nakasulat ra sa English ug 
Filipino. Apan sa Matatag 
Curriculum, gi-emphasize 
gyud ang gitawag nga 
'trans language'. Ang 
trans language kay 
nagtudlo ka sa specific 

I guess I already mention 
a while ago ; we are 
actually using 
contextualized and 
localized materials 
though the matatag 
curriculum they only 
given a module like every 
week but it is only written 
in English and Filipino, In 
matatag curriculum there 
is what we called trans 
language  which is very 
emphasized in these 
curriculum; trans 
language is you will be 
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nga subject gamit ang 
mother tongue sa 
estudyante — dinhi sa 
among komunidad, Bisaya 
among gigamit nga 
medium of instruction. 
Tungod niini, kinahanglan 
nga kamao usab ang mga 
magtutudlo sa paggamit 
og trans language, ug ang 
mga materials nga gihatag 
sa national kinahanglan 
pa gyud i-adjust aron 
mahimong mas 
makasabot ang mga 
estudyante. Pananglitan, 
kung mogamit ta og 
pulong nga ‘palay’, wala 
man tay palay dinhi sa 
among lugar. Usahay sab, 
ginatugot nga magamit 
ang ikatulong pinulongan, 
nga mao ang English, kay 
naa gyuy mga terms sa 
Math nga lisod i-Bisaya. 
Mao nga sa trans 
language, kinahanglan 
nga masabtan gyud sa 
bata ang lesson, aron 
mahimong mas 
makabuluhan ang ilang 
pagkat-on. 

teaching the specific 
subject in the mother 
tongue of that students 
particular here in our 
community, we are using 
the bisaya as the 
medium of instruction the 
mother tongue. Therefor 
teachers need  the trans 
language  as well those 
materials given by the 
national ,para 
meaningful ang ilang 
learning ; makasabot sila 
. For example, if we use 
the word 'palay', we don't 
have palay here, right? 
And also, sometimes we 
are encouraged to use 
the third language, which 
is English, because there 
are some texts in 
Mathematics that are 
really difficult to translate 
into Bisaya. So, in trans 
language, the lesson 
should really be 
meaningful so that the 
children can understand 
it more easily. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga 
konsepto sa matematika 
ubos sa kurikulum sa 
matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ effectively 
teach mathematical 
concepts under the 
Matatag Curriculum? 

10. Interviewee Ang mga estratehiya apil 
na ang pag-formulate og 
materials para sa Higher 
Order Thinking Skills, 
akong na-mention na 
ganiha. Apil sab ang 
explicit teaching — murag 

The strategies including 
the formulation of 
materials in higher order 
thinking skills, i already 
mentioned a while ago, 
as well as ang explicit 
teaching parang they 
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ilang tawag kay spoon-
feeding pero dili gyud 
ingon ana. Explicit siya sa 
iyang kahulugan kay 
nagahatag ta og example, 
pero sa samang panahon, 
among gitinguha nga 
makakuha og tubag gikan 
sa mga estudyante, dili 
gikan sa amo. Mao na nga 
sa maong specific nga 
example, mas maingon 
nga explicit siya kay 
among ginalihok ang 
pagkuha og tubag gikan sa 
ila base sa among gi-elicit 
nga pangutana. 

term it as spoon-feeding 
but not that in that way 
it's explicit in it sense 
because we give it an 
example but it's explicit 
but at the same time 
parang mag elicit mig 
answer coming from 
them not coming from us, 
so that specific example 
more on explicit siya in 
that form we elicit 
answers coming from 
them based on the elicit 
that we deed. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot 
sa estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding within 
the framework of the 
matatag curriculum? 

12. Interviewee Sa tinuod lang, parehas ra 
gihapon ang assessment 
sa karaang curriculum. 
Kay kung formative, dili 
nimo kinahanglan i-record. 
Kung summative na, diha 
ra nimo i-record ang 
resulta. Siguro karon mas 
gi-focus na ta sa 
performance-based nga 
assessment, ug mas dako 
na siya’g impact sa 
Matatag Curriculum. 
Sauna, pwede ra nimo 
ihatag ang performance 
task bisan walay hugot 
nga giya. Pero karon sa 
bag-ong Matatag 
Curriculum, dili na pwede 
buhaton sa mga bata ang 
performance task sa balay 
— kinahanglan gyud nga 
sa sulod sa classroom nila 
buhaton aron patas ang 
basihan ug masiguro nga 

Actually, the 
assessment is just the 
same as in the old 
curriculum because if it’s 
formative, you don’t 
need to record it. It’s 
only during summative 
assessments that you 
record the results. 
Probably, we are more 
focused on 
performance-based 
assessments now, and it 
has a bigger impact in 
the Matatag Curriculum. 
Before, you could give 
the performance task 
without strict guidelines. 
But now, in the new 
Matatag Curriculum, 
students are not allowed 
to do the performance 
task at home — they 
need to do it inside the 
classroom to ensure 
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nakasabot gyud ang bata 
sa buluhaton. Kay kung sa 
gawas nila buhaton, wala 
may klaro nga pag-
monitor, ug basin 
tabangan sila sa 
ginikanan o guardian. 
Dinhi, among ginatan-aw 
kung kaya ba gyud sa 
mga bata nga sila ra mag-
sulbad sa problema sulod 
sa classroom. Kung mao 
gani, magtinabangay sila 
og tubag sa mga 
pangutana o problema 
nga among gihatag gamit 
ang hands-on activities, 
kay performance-based 
gyud ang Matatag 
Curriculum — bisan sa 
mga subject nga 
Language ug GMRC, mas 
gi-focus sa pagbuhat, 
pagsulti, ug hands-on nga 
mga buluhaton. 

fairness and to confirm 
that the child really 
understands the task.  
Because if they do it 
outside, there’s no strict 
monitoring, and parents 
or guardians might 
assist them. Here, we’re 
trying to see if the 
students can really solve 
the problems on their 
own inside the 
classroom. If that’s the 
case, they cooperatively 
answer the questions or 
problems we give 
through hands-on 
activities, because the 
Matatag Curriculum is 
really performance-
based — even in 
subjects like Language 
and GMRC, it’s more on 
speaking and hands-on 
tasks. 

Transcribed Responses and Translated Responses 
Interview Number 2 : The Experience of “Participant 2” 
Name of Interviewer: Marjorie Mulle 
Name of Interviewer: Participant 2 

Item  Transcribed  Translated 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Ang MATATAG Curriculum 
nagtinguha nga mapaayo 
ang mga pundasyong 
kahanas sa sayong 
edukasyon, apil na ang 

The MATATAG 
curriculum aims to 
enhance foundational 
skills in early education, 
including the math. We 
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Math. Kami nga mga 
magtutudlo nagpasalamat 
sa holistic nga pamaagi sa 
curriculum ug sa 
pagkunhod sa mga 
competencies, nga 
naghatag og higayon nga 
mas makapokus mi sa 
among pamaagi sa 
pagtudlo. Aron kini 
mahimong epektibo isip 
usa ka Grade 1 nga 
magtutudlo, among 
gigamit ang L1 o mother 
tongue isip medium of 
instruction. Sa mga 
aktibidad, among gigamit 
ang manipulative o hands-
on nga mga materyales, ug 
kasagaran, magbuhat ko 
og regroupings aron 
makat-on sila pinaagi sa 
pakig-uban ug 
pakigtambayayong sa 
ilang mga kauban sa klase. 

teachers appreciated the 
curriculum's holistic 
approach and the 
reduction of 
competencies, allowing 
for a more focused 
teaching strategy. To 
make it effective as a 
grade 1 teacher we use 
L1 as a medium of 
instruction, and also 
when it comes to the 
activities we use 
manipulative or hands on 
materials and also I 
usually do regroupings 
for them to learn through 
engangement to their 
classmates. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Tungod kay bag-o pa lang 
nagsugod karong tuiga ang 
Matatag Curriculum, usa sa 
mga hagit para sa amo nga 
mga magtutudlo mao ang 
panginahanglan og bag-ong 
instructional materials, mga 
libro, ug ang oras nga 
gikinahanglan aron maka-
adjust sa bag-ong 
curriculum. Kay ang 40 
minutos sa usa ka subject 
kulang gyud kaayo. Mao nga 
kami nga mga magtutudlo, 
naga-research na lang mi kay 
wala pa man mi’y mga libro. 
Nangita mi og mga activity 
sheets nga angay ug angkop 
sa among leksyon. 

Since the matatag 
curriculum has just 
started this year, one of 
the challenges for us 
teacher is about the 
need for new 
instructional materials, 
textbooks, and the time 
required to adapt to the 
new curriculum. 
Because 40 mins in one 
subject are not enough. 
So we teachers we do 
some research since we 
don’t have books, so we 
do research to find some 
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activity sheets that apply 
to the lesson. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga magtutudlo 
sa unang grado sa 
Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for implementing 
the matatag curriculum? 

 6. Interviewee Kami nga mga magtutudlo 
dinhi sa among tunghaan 
nakatambong og lima ka 
adlaw nga seminar nga gi-
organisar sa DepEd. Ang 
tumong niini mao ang 
pagpalalom sa pagsabot 
sa mga magtutudlo sa mga 
instructional elements sa 
curriculum, apil na ang 
standards, instruction, 
assessment, ug feedback. 
Kining maong training 
nakatabang nako nga mas 
masabtan ang curriculum, 
ug nakatabang usab kini 
sa pagpalambo sa akong 
kahanas sa pagtudlo ug sa 
akong kasinatian sa 
pagkat-on, ilabi na sa 
Math. 

We teachers here in the 
school had a 5 days 
seminar which organized 
by the Deped. Which 
aims to enhance 
teachers understanding 
of the curriculums 
instructional elements, 
including standards, 
instruction, assessment 
and feedback. This 
training helps me to 
understand the 
curriculum, and also it 
helps me enhancing my 
teaching skills and 
learning experiences 
especially in math. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Isip usa ka magtutudlo sa 
Grade 1, aron ma-align 
ang akong mga materyales 
ug pamaagi sa pagtudlo sa 
mga prinsipyo ug tumong 
sa Matatag Curriculum, 
among gigamit ang CRA 
instructional model. Kini 

As a teacher in grade 1 
to adapt my teaching 
materials and methods 
to allign with the matatag 
curriculums principles 
and objectives as a 
teacher we used the 
CRA instructional model, 
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nagsugod sa hands-on 
nga mga kalihokan gamit 
ang konkreto nga mga 
materyales, mosunod ang 
visual nga representasyon, 
ug matapos sa abstract 
nga panghunahuna. 
Pananglitan, sa pagtudlo 
sa addition nga naay 
regrouping, ang mga 
estudyante mogamit og 
mga physical blocks aron i-
combine ang mga grupo, 
dayon ilang ipakita kini 
gamit ang drawing o 
ilustrasyon, ug sa 
katapusan ilang sulbaron 
ang problema gamit ang 
mga numerical symbols. 

which begins with hands 
on activities using 
concrete materials, 
progress to visual 
representations, and 
culminates in abstract 
reasoning. For example, 
to teach addition with 
regrouping, student 
might use physical 
blocks to combine 
groups, then depict the 
process pictorially, and 
finally solve the 
problems using 
numerical symbols. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga konsepto 
sa matematika ubos sa 
kurikulum sa matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ 
effectively teach 
mathematical concepts 
under the Matatag 
Curriculum? 

10. Interviewee Aron epektibong 
matudloan ang mga 
konsepto sa matematika 
ilawom sa Matatag 
Curriculum, isip usa ka 
Grade 1 nga magtutudlo, 
among gigamit ang CRA 
nga pamaagi. Kini nga 
pamaagi magsugod sa 
paggamit og konkreto ug 
hands-on nga kasinatian, 
mosunod ang visual nga 
representasyon, ug sa 
katapusan abstract nga 
panghunahuna gamit ang 
mga simbolo ug numero. 
Pananglitan, sa pagtudlo 
sa addition, ang 
estudyante magsugod sa 
pagmanipula sa pisikal nga 
mga butang, dayon ilang 
ipakita ang problema sa 
drawing o representasyon, 

to effectively teach 
mathematical concepts 
under the Matatag 
Curriculum, as a grade 1 
teacher we use the CRA 
approach. So this 
approach starting with 
tangible, hands on 
experiences, moving to 
visual representations, 
and finally the abstract 
reasoning using symbols 
and numbers. For 
example, when teaching 
addition, student might 
begin by manipulating 
physical objects, then 
depict the problem, and 
ultimately solve it using 
numerical equations. By 
implementing this 
strategy, we aim to 
create a learning 
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ug sa ulahi ilang sulbaron 
kini gamit ang numerical 
equations. Pinaagi sa 
pagpatuman niining 
estratehiya, among 
gitinguha nga makahimo 
og usa ka kalikupan sa 
pagkat-on nga makalingaw 
ug epektibo, nga 
makapalambo sa lawom 
nga pagsabot sa mga 
konsepto sa matematika 
sa mga estudyante. 

environment that is both 
engaging and effective, 
fostering a deep 
understanding of 
mathematical concepts 
among students. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot sa 
estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding within 
the framework of the 
matatag curriculum? 

12. Interviewee Isip usa ka Grade 1 nga 
magtutudlo sa Matematika, 
akong gi-assess ang 
progreso ug pagsabot sa 
mga estudyante sulod sa 
balangkas sa Matatag 
Curriculum pinaagi sa 
kombinasyon sa formative 
ug summative nga mga 
assessment. 

As a grade 1 
mathematics teacher to 
assess student progress 
and understanding within 
the framework of the 
matatag curriculum 
through a combination of 
formative and 
summative 
assessments. 

Transcribed Responses and Translated Responses 
Interview Number 3 : The Experience of “Participant 3” 
Name of Interviewer: Rohanie Unos 
Name of Interviewer: Participant 3 

Item  Transcribed  Translated 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Sa Math, medyo bag-o 
gyud siya para sa amo, labi 
na sa mga tumong o 

In Math, we found it quite 
new, especially in terms 
of the objectives  it’s not 
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objectives  lahi siya sa una 
nga K to 12 curriculum nga 
naanad na mi sulod sa 
daghang katuigan. Kay 
bag-o pa lang gi-
implement ang Matatag 
Curriculum, nagtuon ug 
nagkat-on pa mi bahin ani. 
Sa Matatag Curriculum sa 
Mathematics, kay gi-
breakdown naman ang 
mga objectives ngadto sa 
mga subtasks, mas sayon-
sayon siya gamay ug mas 
manageable. Bisan pa 
man usahay lisod siya 
ipasabot labi na kay kulang 
pa mi og mga gamit o 
materyales, okay ra 
gihapon. Dili pareha sa 
karaang curriculum nga 
daghan kaayo’g objectives 
nga kinahanglan tapuson 
matag grading period. 

the same as in the 
previous K to 12 
curriculum, which we 
had gotten used to for 
many years. Since the 
Matatag Curriculum is 
newly implemented, we 
are still studying and 
learning about it. In the 
Matatag Curriculum for 
Mathematics, since the 
objectives are broken 
down into subtasks, it’s 
more manageable and 
even if it's hard to explain 
sometimes especially 
since we still lack 
materials  it's still okay. 
Unlike in the previous 
curriculum where there 
were so many objectives 
to cover every grading 
period. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Isip usa ka magtutudlo, 
dako gyud ni nga hagit 
para sa amo — labi na 
kung unsaon namo 
pagdumala o paggiya sa 
mga estudyante kay 
hangtod karon, wala pa 
gyud mi learner’s 
materials, labi na gyud ang 
mga libro, ug lisod pud 
kung unsaon pagpasabot 
sa mga leksyon sa mga 
bata. Mao nga kami nga 
mga magtutudlo, 
naningkamot gyud mi og 
research, ug among 
gigamit ang mga karaang 
libro sa K to 12 curriculum 

As a teacher, it’s really a 
challenge for us — like 
how we will manage or 
guide the students since 
we still don’t have 
learner’s materials, 
especially books, and 
how we can explain the 
lessons to the children. 
So we, as teachers, 
really make an effort to 
do research, and we also 
make use of the old 
books from the K to 12 
curriculum in 
Mathematics, because 
there are still lessons 
there that we can use. 
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sa Mathematics kay naa 
pa man gihapoy mga 
leksyon didto nga magamit 
pa namo. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga magtutudlo 
sa unang grado sa 
Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for 
implementing the 
matatag curriculum? 

 6. Interviewee Isip usa ka magtutudlo sa 
Grade 1, lisod gyud kaayo 
pasabton ang mga 
estudyante, mao nga 
kinahanglan gyud nga 
andam kaayo mi. 
Pananglitan, kung bahin 
na sa mga numero, 
kinahanglan nga gamitan 
gyud namo og mga 
hulagway o tinuod nga 
mga butang nga among 
mapakita sa ila. Ang 
training nga among 
natambongan dako gyud 
og tabang, labi na sa 
paghimo og mga activity 
sheets para sa mga bata 
ug kung unsaon paghimo 
sa mga test questions — 
mga ing-ana nga butang 
ang gihisgutan sa seminar. 

As a Grade 1 teacher, 
it’s really difficult to make 
the students understand, 
so we really have to 
prepare. For example, 
when it comes to 
numbers, we need to 
use pictures or real 
objects that we can show 
to them. The training 
especially helped in 
creating activities for the 
students, like making 
activity sheets and how 
to formulate test 
questions — things like 
that were discussed 
during the seminar. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Lisod gyud kaayo tudluan 
ang mga Grade 1 nga 
bata, labi na sa Math, mao 
nga kinahanglan gyud nga 
adunay mga visual aids o 
makita sa ilang atubangan 

It’s really difficult to teach 
Grade 1 pupils, 
especially in Math, so it’s 
really necessary to have 
visuals that the children 
can see in order for them 
to understand. 
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aron mas dali nila 
masabtan. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga konsepto 
sa matematika ubos sa 
kurikulum sa matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ 
effectively teach 
mathematical concepts 
under the Matatag 
Curriculum? 

10. Interviewee I-aplikar sa tinuod nga
kahimtang aron dali
masabtan sa mga bata
kung unsa ang tinuod nga
sitwasyon pinaagi sa word
problem.

Integrate in real situation 
that pupil can easily 
understand what is real 
life situation using word 
problem. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot sa 
estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding 
within the framework of 
the matatag curriculum? 

12. Interviewee Isip usa ka Grade 1 nga 
magtutudlo sa 
Matematika, akong gi-
assess ang progreso sa 
akong mga estudyante 
pinaagi sa teacher-to-pupil 
nga pamaagi sama sa 
pagpangutana nila, pupil-
to-pupil nga interaksyon, 
ug pinaagi usab sa 
formative, summative, ug 
diagnostic assessment. 
Pinaagi niini, makita nato 
kung unsa na ang ilang 
nahimo ug nahibaw-an sa 
ilang pagkat-on. 

As a Grade 1 
Mathematics teacher I 
assess my student's 
progress through the 
teacher to pupil like 
asking them, pupil to 
pupil interactions, also 
the formative, 
summative assessment, 
and Diagnostic 
Assessment. In that way, 
you will be able to 
measure your student's 
progress. 

Transcribed Responses and Translated Responses 
Interview Number 4 : The Experience of “Participant 4” 
Name of Interviewer: Marjorie B. Mulle 
Name of Interviewer: Participant 4 

Item  Transcribed  Translated 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 

How do 1st Grade 
Mathematics Teachers 
perceive the 
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kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Dapat makuha gyud ang 
concept, mathematical 
concept sa mga bata, kay 
when you teach 
mathematics dili nila 
makuha ang mathematical 
concept ig about didto sa 
higher grade di gyud sya 
kabalo dapat ang mga 
skills na dapat i develop sa 
mga lower grade palang 
daan nakabalo na sila sa 
mathematical concept. 
Kung dili gyud committed 
ang teacher na mo teach 
sa mathematics the 
mathematical concepts dili 
gyud na mahitabo but if the 
teacher committed to 
teach na ma form gyud nya 
ang mathematical 
concepts naa gyud ma kat 
oanan ang mga bata ug d 
nana nila makalimtan, so in 
teaching mathematics in 
matatag curriculum okay 
man sya kay spiral man 
sya balik-balik kay dili man 
sya engun nga mag apas 
kag learning competency , 
kay kung dili pa kamao ang 
bata dili gyud ka mag move 
sa next level or topic. 

Students must really 
grasp the mathematical 
concepts, because if 
they don’t understand 
them when you teach 
math, they won’t know 
what to do when they 
reach higher grades. 
The skills that need to be 
developed should 
already be learned in the 
lower grades so they are 
familiar with the 
concepts early on. If the 
teacher is not committed 
to teaching 
mathematics, then those 
mathematical concepts 
won’t be developed. But 
if the teacher is 
committed and focused 
on building those 
concepts, then the 
students will truly learn 
— and they won’t forget 
it. Teaching 
mathematics under the 
Matatag Curriculum is 
okay because it uses a 
spiral approach, where 
topics are repeated. It’s 
not like you're pressured 
to rush and meet all the 
learning competencies. 
If the student hasn't 
mastered the topic yet, 
you don't move on to the 
next level or topic. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 
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pag-plano ang ang 
pagsulbad niini? 

 4. Interviewee Ang mga competencies 
nga gihatag sa national 
nakaplano na daan, mao 
nga among buhaton kay 
mosunod nalang mi sa 
mga competencies nga 
gihatag sa national. 

The competencies given 
by the national naka plan 
naman na so, what will 
we going to do is to 
follow nalang the 
competencies given by 
the national. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga magtutudlo 
sa unang grado sa 
Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for 
implementing the 
matatag curriculum? 

 6. Interviewee Sa wala pa gi-implement ang 
Matatag Curriculum, naka-
attend mi ug training kung 
unsaon namo pagpatuman 
niini. Pagkahuman ato, naa 
pud mi training bahin sa 
SOLO Taxonomy — kung 
unsaon paghatag ug mga 
pangutana base sa SOLO 
Taxonomy. Kabaloka sa 
SOLO Taxonomy? Gikan ni 
siya sa Bloom’s Taxonomy, 
pero giila na nga medyo daan 
na ang Bloom’s. Ang bag-o 
karon mao ang SOLO 
Taxonomy. Dili ka pwede 
maghatag ug higher-order 
thinking skills nga mga 
pangutana kung wala pa 
nimo giagi ang lower-order 
thinking skills. Magsugod ka 
sa mga pangutana nga 'unsa' 
ug 'kanus-a' una pa ka 
moadto sa 'giunsa' ug 
'ngano'. Mao na ang pamaagi 
sa SOLO Taxonomy. Ang 
unang lebel kay unistructural 
— pasabot nga usa pa lang 
ka butang ang nahibaw-an sa 
bata. Ang SOLO Taxonomy 
adunay upat ka lebel, ug 
bisan pa gikan ni siya sa 
Bloom’s Taxonomy, mas gi-
improve kini ang porma — 
gikan sa lower-order paingon 
sa higher-order thinking 
skills — aron mas masabtan 
ug mas mapatuman gyud sa 

Before the implementation 
of the Matatag Curriculum, 
we had a training on how 
we are going to implement 
it. After that, we also had 
training on SOLO 
Taxonomy — how to ask 
questions based on the 
SOLO Taxonomy. Do you 
know about SOLO 
Taxonomy? It actually 
comes from Bloom's 
Taxonomy, since Bloom’s 
is considered a bit old now. 
The newer one is SOLO 
Taxonomy. You cannot ask 
higher-order thinking skills 
questions if you don’t first 
go through the lower-order 
thinking skills.  So, you 
have to begin with the 
'what' and 'when' before 
you move to 'how' and 
'why'. That’s how SOLO 
Taxonomy works. The first 
level is unistructural, which 
means the child has only 
learned one thing. SOLO 
Taxonomy has four levels 
in total, and though it 
originated from Bloom's, it 
improves the structure — 
from lower-order to higher-
order thinking skills — so 
that the concept that 
should be taught or 
implemented to the 
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mga estudyante ang 
konsepto nga itudlo. 

students is truly 
understood. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Gagamit mi sa among 
learning competency sa 
Matatag Curriculum aron 
ma-align ang subject sa 
Matatag Curriculum. 
Girecycle pud namo ang 
mga daan nga instructional 
materials kay halos pareho 
ra man, sama sa mga 
PowerPoint presentation. 

We are using our 
learning competency in 
matatag curriculum to 
align the subject in 
matatag curriculum. We 
also recycle the previous 
instructional materials 
kay almost the same 
raman like the ppt. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga 
konsepto sa matematika 
ubos sa kurikulum sa 
matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ 
effectively teach 
mathematical concepts 
under the Matatag 
Curriculum? 

10. Interviewee Kung maghisgot na gani ta 
og mga konsepto ug 
estratehiya sa matematika, 
kinahanglan gyud og 
visual ang mga bata. Kay 
kung wala silay makita, 
lisod para nila nga 
makasabot o 
makahunahuna sa 
konsepto. Mao nga 
importante gyud nga 
adunay visual aids. 
Usahay, maluya ang 
atensyon sa mga bata 
kung tan-aw ra sa TV — 
kinahanglan nga makakita 
ug makatandog sila sa 
tinuod nga butang. 
Pananglitan, kung 

When it comes to 
mathematical concepts 
and strategies, young 
learners really need 
visuals. If they can’t see 
anything, they can’t think 
or understand the 
concept. So it’s really 
important to provide 
visual aids. Sometimes, 
children get bored just 
watching TV — they 
need to see and touch 
real objects. For 
example, when teaching 
counting numbers, you 
should have materials 
that they can use to 
count. It should be 
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magtudlo kag pag-ihap, 
kinahanglan naa kay mga 
materyales nga ilang 
magamit sa pag-ihap. 
Kinahanglan hands-on 
aron maapil gyud sila sa 
aktwal nga pagbuhat sa 
pag-ihap. 

hands-on so that they 
are actively involved in 
counting. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot sa 
estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding 
within the framework of 
the matatag curriculum? 

12. Interviewee Adunay lain-laing paagi sa 
assessment during sa 
leksyon o sa teaching-
learning process. 
Pananglitan, ang pag-ask 
og mga pangutana usa na 
na ka paagi sa pag-assess 
sa kahibalo sa mga 
estudyante kung nasabtan 
ba nila ang leksyon o wala. 
Apil pud ang summative 
test ug formative test. Sa 
tunga-tunga sa pagtudlo, 
gamiton ang mga 
pangutana nga gikan sa 
lower-order thinking skills 
hangtod sa higher-order 
thinking skills aron ma-
assess ang kahibalo sa 
mga bata. 

There are different types 
of assessment during 
the lesson or during the 
teaching-learning 
process. For example, 
when you ask questions 
— that's one way of 
assessing the students' 
knowledge, whether they 
understood the lesson or 
not. There are also 
summative and 
formative tests. During 
the teaching-learning 
process, we use 
questions that start from 
lower-order thinking 
skills down to higher-
order thinking skills to 
assess the students' 
knowledge. 

     Transcribed Responses and Translated Responses 
Interview Number 5 : The Experience of “Participant 5” 
Name of Interviewer: Rohanie Unos 
Name of Interviewer: Participant 5 

Item  Transcribed  Translate 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
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Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Ang paglantaw sa mga 
magtutudlo sa Unang 
Grado sa Matematika sa 
pagtuman sa kurikulum 
mao nga motubo ug 
molambo gyud ang 
Matatag Curriculum, labi 
na sa Grade 1. Tingali sa 
sunod tuig, ang ubang 
mga grado na pud ang 
moagi sa training, kay kini 
usa ka adbokasiya sa 
DepEd aron mapatuman 
nga mawala na gyud ang 
congestion o kadaghang 
mga competencies ug 
objectives. Busa, kini 
mahimong usa ka 
mabulokon ug 
makapauswag nga 
pagpatuman sa Matatag 
Curriculum. 

The perspective of 
Grade 1 Mathematics 
teachers regarding the 
implementation of the 
curriculum is that the 
Matatag Curriculum will 
truly grow and improve, 
especially in Grade 1. 
Perhaps next year, other 
grade levels will also 
undergo training, since 
this is an advocacy of 
DepEd to finally address 
the issue of congestion 
or the excessive number 
of competencies and 
objectives. Therefore, 
this will lead to a 
meaningful and 
progressive 
implementation of the 
Matatag Curriculum. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Adunay advantage and 
disadvantag ang karaang 
kurikulum kumpara sa 
bag-o. Sauna, dili kaayo 
mabug-atan ang mga 
estudyante sa mga topiko 
kay ginabahin-bahin man 
kini sa mas gagmay nga 
parte. Karon, mas 
advanced na ang 
pagtulon-an ug medyo 
lisod na — pananglitan, 
ang pagtudlo sa numero '1' 
kay apil na sab ang pag-
spell sa pulong nga 'one.' 
Pero okay ra gihapon, kay 

There are advantages 
and disadvantages 
between the previous 
curriculum and the 
current one. Before, 
students wouldn’t feel 
overwhelmed with the 
topics because they 
were broken down into 
smaller parts. Unlike 
now, the learning is more 
advanced, and a bit more 
difficult — for example, 
teaching the number '1' 
along with spelling the 
word 'one.' But it’s still 
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dili na kaayo kami 
pressured sa mga specific 
nga code o hugot nga 
pacing guide nga 
kinahanglan sundon. 

okay, because we’re not 
pressured by specific 
codes or strict pacing 
guides that we have to 
follow. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga 
magtutudlo sa unang 
grado sa Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for implementing 
the matatag curriculum? 

 6. Interviewee Sa pagkakaron, wala pa’y 
training para sa mga bag-
ong magtutudlo sa 
Mathematics alang sa 
Matatag kay bag-o pa man 
gud kini. Ako masiguro nga 
sa umaabot nga mga 
bulan o panahon sa 
bakasyon, adunay mga 
training para niining 
Matatag Curriculum sa 
Mathematics. 

As of now there is not yet 
training para sa mga bag 
ong mathematics 
teacher sa matatag kay 
bag o paman gud. I 
assured na this coming 
months or in the vacation 
adunay na mga trainings 
para niining matatag 
curriculum sa 
mathematics. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods to 
align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Ingon nga usa ka 
magtutudlo, para nako dili 
gyud lisod ang pag-shift 
gikan sa K to 12 ngadto sa 
Matatag kay mas sayon 
man ang Matatag kumpara 
sa K to 12 ug dali ra siya 
ma-adopt. 

As a teacher, for me, it is 
not really difficult to shift 
from the K to 12 to the 
Matatag Curriculum 
because Matatag is 
easier compared to K to 
12 and it is easy to adopt. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga 
konsepto sa matematika 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ effectively 
teach mathematical 
concepts under the 
Matatag Curriculum? 
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ubos sa kurikulum sa 
matatag? 

10. Interviewee Daghan mig instructional 
materials nga among 
nabuhat sauna, ug 
hangtod karon magamit 
gihapon namo. Dili man 
tanan, pero naa gyud mi 
nabuhat nga magamit pa. 
Naga-reproduce pud mi og 
mga bag-ong instructional 
materials diri sa opisina. 
Sa strategy pud, kung 
magtutudlo ka, dili ka mag-
Iningles — kinahanglan 
gyud gamiton ang L1 
(mother tongue), kay kung 
mag-Iningles ka, dili 
kasabot ang mga bata. 
Sayon ra actually tudluan 
ang mga bata kay dali ra 
sila kasabot, labi na kung 
Binisaya ang gamiton. 
Mao nga daghan mi’g 
strategy — una, ang mga 
activity sheets nga among 
ginahatag sa ilaha aron 
makatabang pud ang mga 
ginikanan sa pagtudlo sa 
gabii. 

We have lots of 
instructional materials 
that we previously made, 
and even now, we can 
still use them. Not 
everything, of course, but 
we did make some that 
are still usable. We also 
reproduce new 
instructional materials 
here in the office. When 
it comes to strategy, if 
you’re a teacher, you 
don’t use English — you 
really have to use L1 (the 
mother tongue), because 
if you use English, the 
children won’t 
understand. It’s actually 
easy to teach the 
children because they 
understand quickly, 
especially when using 
Bisaya. So, we use many 
strategies — first are the 
activity sheets, which we 
give to them so that even 
the parents can help 
teach them at night. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot 
sa estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding within 
the framework of the 
matatag curriculum? 

12. Interviewee Ge assess gyud namo ang 
bata kay naa man gyud na 
silay assessment for 
example human nimo sa 
lesson mag assess gyud ta 
sa bata ge tawag nga 
quizez in which samong 
nahibal an dili na namo 
gina record kay didto man 
me sa summative naga 
assess gyud gina record 
namo kana cya is to know 

We really assess the 
students because they 
have to undergo 
assessments. For 
example, after the 
lesson, we give quizzes 
— which, based on what 
we know, we don’t record 
yet because we only 
record during the 
summative assessment. 
That’s when we formally 
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na ang bata ana nga 
lesson naka sabot, kay 
makita man nmo ex. 0 or 1. 

assess and record the 
results. The purpose of 
those quizzes is to check 
whether the student 
understood the lesson, 
and you can clearly see 
that through their scores 
— for example, if they 
got 0 or 1. 

Transcribed Responses and Translated Responses 
Interview Number 6 : The Experience of “Participant 6” 
Name of Interviewer: Rohanie P. Unos 
Name of Interviewer: Participant 6 

Item  Transcribed  Translate 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Ang Matatag Curriculum 
kay balik-balik og tudlo sa 
competency aron ma-
master gyud sa mga bata. 

The matatag curriculum 
is keep on repeating the 
competency in order the 
pupils mastery. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Ang among hagit karon 
mao ang pag-adjust sa 
oras sa matag subject kay 
limitado ra gyud — 40 
minutos ra ang gi-allocate 
sa matag subject. Sa K to 
12 sauna, daghan ug 
subject pero tag-usa ka 
oras ang matag usa. Pero 
karon sa K to 10 Matatag 
Curriculum, 40 minutos ra 
ang matag subject ug 
gisulod ang lima ka 
subjects sa usa ka adlaw. 

The challenges is how 
we adjust the time in 
subject area because it 
is very limited 40 mins 
only were going to teach 
each subject 40 mins but 
on the k12 their so many 
subject but we are 
allocated with 1 hour, but 
in k10 matatag 
curriculum we are 
teaching in 40 mins in 5, 
our subject is nakuhaan 
siya but 5 subject is 
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Nag-adjust pa gyud mi 
karon sa second quarter 
kung unsaon pag-manage 
sa oras. Kay para sa amo 
mga magtutudlo, dili 
pwede nga paspason lang 
ang pagtudlo kay 
importante nga masabtan 
gyud sa mga bata. Sa 
Grade 1, labi na gyud nga 
ang pinakaimportante mao 
ang pagbasa — mao gyud 
na ang among gipunting. 

gidasok and we are 
adjusting still this period 
second quarter how to 
adjust our time. Because 
we teachers dili sya 
impassing ang pagtudlo 
in order our pupil can 
understand or the 
important in our grade 1 
level is to go down about 
reading so that is 
important. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga magtutudlo 
sa unang grado sa 
Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for 
implementing the 
matatag curriculum? 

 6. Interviewee Sa akong pagtan-aw, ang 
Matematika sa Matatag 
Curriculum mas advanced 
na karon kay ang first 
competency sa first quarter 
karon, sauna naa pa na 
siya sa last quarter. Mas 
sayon sabton sa mga bata 
ang competency tungod sa 
balik-balik nga pagkat-on. 
Kami nga mga magtutudlo 
gipadala sa usa ka 
semana nga seminar para 
sa Matatag Curriculum. 
Naa gihapon uban nga 
mga magtutudlo nga 
nalibog, mao nga 
mangutana sila sa amo 
nga naka-attend na og 
regional training. 

I describe the 
mathematics based on 
the matatag curriculum 
is advanced because our 
first competency in first 
quarter before the 
competency is naa sya 
sa last quarter. The 
learner can easily 
understand the 
competency because of 
repetition. We teachers 
are send to seminar for 1 
week in matatag 
curriculum. There are 
some teachers nalibog 
pa they asked question 
to us who undergone the 
regional training. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives? 
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 8. Interviewee Gamit namo ang among 
learning competency sa 
Matatag Curriculum aron 
ma-align ang subject sa 
Matatag Curriculum. 

We are using our 
learning competency in 
matatag curriculum to 
align the subject in 
matatag curriculum. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga konsepto 
sa matematika ubos sa 
kurikulum sa matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ 
effectively teach 
mathematical concepts 
under the Matatag 
Curriculum? 

10. Interviewee Daghan kaayo og mga 
pamaagi sama sa pupil to 
pupil, teacher to pupil, ug 
daghan pud og praktikal 
nga pamaagi sama sa 
nagkalain-laing mga 
aktibidad. I-integrate kini 
sa tinuod nga sitwasyon 
aron masabtan dayon sa 
mga bata kung unsa ang 
tinuod nga kahimtang 
gamit ang mga word 
problem.. 

There's so many 
strategies like pupil to 
pupil, teacher to pupil 
and there's so many 
practical approach like 
different varied activities. 
Integrate in real situation 
that pupil can easily 
understand what is real 
life situation using word 
problem. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot sa 
estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding 
within the framework of 
the matatag curriculum? 

12. Interviewee Gina-assess namo ang 
progreso sa among mga 
estudyante pinaagi sa 
among adlaw-adlaw nga 
ebalwasyon aron masubay 
namo ang matag lakang sa 
competency. Human sa 
formative test, among tan-
awon kung naa bay 
progreso o wala, una pa 
namo buhaton ang 
pagbalik og tudlo sa 
leksyon. 

We assess our students' 
progress through our 
daily evaluation so we 
can monitor every step 
of the competency. After 
the formative test, we 
check if there is any 
progress or none before 
we decide to reteach the 
lesson. 
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Transcribed Responses and Translated Responses 
Interview Number 7 : The Experience of “Participant 7” 
Name of Interviewer: Ainie M. Badbaran 
Name of Interviewer: Participant 7 

Item  Transcribed  Translate 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang grado 
sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa pagpauswag 
sa kahanas sa Matematika 
sa mga estudyante?     

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Ang magtutudlo sa Grade 1 
sa Matematika kinahanglan 
adunay lig-on nga 
pundasyon. Pinaagi sa 
Matatag Curriculum, 
gilauman nga ang mga 
magtutudlo makatabang sa 
pagpalambo sa critical 
thinking sa mga 
estudyante, dili lang sa 
pagtudlo sa basic 
arithmetic sama sa addition 
ug subtraction, apan apil 
usab ang problem solving. 
Ang mga magtutudlo sa 
Grade 1 Mathematics 
nakita ang pagkaepektibo 
sa Matatag Curriculum sa 
positibong panan-aw — ila 
kining giila tungod sa 
kahayag ug estruktura sa 
learning outcomes sa 
curriculum. Apan adunay 
usab mga hagit — ang 
uban nga magtutudlo 
makasinati nga lisod ang 
mga learning goals para sa 
Grade 1, ilabi na kung 
hunahunaon ang learning 
phase o lebel sa kahibalo 
sa mga estudyante. 

The first grader teacher 
in mathematics must 
have strong foundations 
so with the matatag 
curriculum, teachers are 
expected to poster 
critical thinking not only 
teaching basic 
arithmetic like addition 
and subtraction but also 
the problem solving. 
The 1st-grade 
Mathematics teachers 
perceive the 
effectiveness of the 
Matatag Curriculum in 
the first in the positive 
perception in positive 
perception may 
appreciate the clarity 
and the structure of the 
curriculum’s learning 
outcome, the next is the 
challenges, some 
teachers may find the 
learning goals and 
distress to the 1st grader 
especially considering 
the students learning 
phases of the learners. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang grado 
sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 
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pag-plano ang ang 
pagsulbad niini? 

 4. Interviewee Ang mga hagit nga 
gipaabut sa mga 
magtutudlo sa Grade 1 sa 
Matematika sa 
pagpatuman sa Matatag 
Curriculum mao una, ang 
pag-angay sa bag-ong 
pamaagi sa pagtudlo. Ang 
mga magtutudlo dinhi 
posibleng manginahanglan 
og panahon ug suporta 
aron mas masayud ug mas 
komportable sila sa bag-
ong instructional approach. 
Sunod, ang kakulang sa 
oras lisod para sa mga 
magtutudlo nga matabonan 
ang tanang kinahanglan 
nga sulod sa leksyon 
tungod sa limitadong oras 
sa klase sa adlaw-adlaw 
nga pag-eskwela. 

The challenges that first-
grader mathematics 
teachers anticipate the 
implementing the 
matatag curriculum, first 
is adapting to a new 
teaching framework, the 
teachers here might 
need time and support 
to become comfortable 
to a new instructional 
approach and the next is 
the time constraints 
which is the teachers 
may find it difficult to 
cover all the required 
content within the limited 
time of school days. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang giagian 
sa mga magtutudlo sa 
unang grado sa 
Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for 
implementing the 
matatag curriculum? 

 6. Interviewee Ang mga pagpangandam 
sa mga magtutudlo sa 
Grade 1 sa Matematika sa 
pagpangimplementa sa 
Matatag Curriculum mao 
ang una, ang teachers 
training ug workshop. 
Gihimo namo kini niadtong 
Hulyo, ang SPTT (School-
based Training of Trainers). 
Kini nga training gitumong 
aron mahatagan og lawom 
nga kasayuran ang mga 
magtutudlo kabahin sa 
Matatag Curriculum. Ilalom 
niini mao ang curriculum 
mapping ug ang mga 

The Preparations of 
the1st grade 
Mathematics teachers in 
the implementation of 
Matatag Curriculum first 
is the teachers training 
and workshop, we 
conducted it last July the 
SPTT, so, the teachers 
training and workshop 
which is the school 
training of trainers in 
Matatag, this training is 
to provide teachers with 
in the deep knowledge 
about the Matatag 
Curriculum under this is 
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adjustment, ug sunod mao 
ang mga assessment 
techniques. 

the curriculum mapping 
and the adjustment the 
next is the assessment 
techniques. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga prinsipyo 
ug tumong sa Matatag 
Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Ang mga magtutudlo sa 
Grade 1 sa Matematika 
nag-ayo sa ilang mga gamit 
sa pagtudlo ug mga 
pamaagi aron maangay sa 
mga prinsipyo ug tumong 
sa Matatag Curriculum, 
pinaagi sa pag-apil sa 
konkretong ug biswal nga 
pagkat-on sama sa 
paggamit og hands-on 
learning tools, visual aids, 
interactive digital tools, ug 
sa pagpalambo sa 
pundasyon sa kahibalo sa 
matematika. 

The1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives is the 
incorporation of 
concrete and visual 
learning such as the 
hands on learning tools 
the visual aids 
interactive digital tools 
and the development of 
foundations of math 
skills. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga konsepto 
sa matematika ubos sa 
kurikulum sa matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ 
effectively teach 
mathematical concepts 
under the Matatag 
Curriculum? 

10. Interviewee Ang mga instructional 
strategies nga gamiton sa 
mga magtutudlo sa Grade 
1 sa Matematika mao ang 
paggamit og mga 
manipulative ug hands-on 
learning, diin ang mga 
magtutudlo mogamit og 
pisikal nga mga butang 
aron matabangan ang mga 
bata nga maimahin ug 

The instructional 
strategies do 1st-grade 
Mathematics teachers 
plan to employ like 
manipulative and hands 
on learning which is 
teachers use physical 
objects to help learners 
visualize and physically 
interact with the lesson, 
then some also use 
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matandog mismo ang 
leksyon. Gamit usab sa 
uban ang storytelling ug 
word problems, diin ilang 
gisagol ang mga konsepto 
sa matematika sa mga 
istorya o tinuod nga 
sitwasyon aron mas 
mahimong makahuluganon 
ang pagkat-on sa mga 
estudyante. 

storytelling and word 
problems so teachers 
incorporate math 
concepts into stories or 
real scenarios to make 
learning more 
meaningful. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot sa 
estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding 
within the framework of 
the matatag curriculum? 

12. Interviewee Ang mga magtutudlo sa 
Grade 1 sa Matematika 
nag-assess sa kahimtang 
sa pagkat-on ug pagsabot 
sa mga estudyante sulod 
sa Matatag Curriculum 
pinaagi sa kasagarang mga 
paagi sama sa Formative 
Assessment, Summative 
Assessment, ug Diagnostic 
Assessment — mao na ang 
mga pamaagi sa 
assessment nga among 
ginabuhat. 

The 1st-grade 
Mathematics teachers 
assess student progress 
and understanding 
within the framework of 
the Matatag is the usual 
assessment that we did 
the Formative 
Assessment, 
Summative 
Assessment, and the 
Diagnostic Assessment, 
those are the 
assessment nga among 
gina himo. 

Transcribed Responses and Translated Responses 
Interview Number 8 : The Experience of “Participant 8” 
Name of Interviewer: Marjorie B. Mulle 
Name of Interviewer: Participant 8 

Item  Transcribed  Translate 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 
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 2. Interviewee Ang Matatag Curriculum 
para sa Grade 1 
nagpunting sa 
pagpabakod sa numeracy 
ug literacy. Ang paggamit 
sa sinultian nga gigamit sa 
lokalidad (Language 1) isip 
medium sa pagtudlo dako 
gyud og tabang alang sa 
mga magtutudlo aron 
mapalambo ang pagsabot 
sa mga estudyante. 
Nagatuo kami nga kini nga 
kurikulum makatabang sa 
mga estudyante sa 
pagpalambo sa ilang 
critical thinking ug problem 
solving skills, pinaagi sa 
paggamit sa nagkalain-
laing mga materyales nga 
makaangay sa 
panginahanglan sa 
nagkalain-laing klase sa 
estudyante. 

The Matatag Curriculum 
for  grade 1 focus on 
strengthening numeracy 
and literacy. Applying the 
language 1 in the locality 
as the medium of 
instruction really help as 
teachers to develop the 
comprehension of our 
learners. To do believe 
that the curriculum will 
help the learners develop 
critical thinking and 
problem solving skills, 
through engagement of 
different  materials to 
address the needs of 
diverse learners. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
Matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Ang mga hagit para sa 
Grade 1 nga magtutudlo 
mao ang kakulang sa mga 
libro ug instructional 
materials, pero isip 
magtutudlo, akong 
gidawat ang hagit pinaagi 
sa pagpangita og paagi 
aron masulbad kini. 
Ikaduha, nag-research ko 
sa Google aron 
makapangita og learning 
activity sheets nga angay 
sa akong leksyon, ug 
paggamit usab sa mga 
recycled nga instructional 
materials. 

The challenges for the 
grade 1 teacher is lack of 
textbooks and 
instructional materials 
but as a teacher I 
embrace the challenge 
by doing means and 
ways to address it. 
Second do research to 
google to find learning 
activity sheets that 
applies to my lessons, 
and the use of recycled 
instructional materials. 
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 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga 
magtutudlo sa unang 
grado sa Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

What specific training or 
professional 
development have 1st 
grade mathematics 
teachers undergone to 
prepare for implementing 
the Matatag curriculum? 

 6. Interviewee Ang espesipikong training 
nga nakatabang nako sa 
pagpangandam sa 
pagpatuman sa Matatag 
Curriculum mao ang 
school-based training nga 
gi-organisar sa DepEd sa 
among eskwelahan sa 
wala pa magsugod ang 
klase. Pinaagi aning 
seminar, nakasabot ko sa 
tumong ug kasingkasing 
sa Matatag Curriculum. 

The specific training that 
helps me prepare in 
implementing the 
Matatag curriculum is 
that the DepEd initiated a 
school based training at 
teachers before the 
opening of classes. 
Through this seminar it 
helps me understand the 
heart of Matatag 
curriculum. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods to 
align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Atol sa training, gihatagan 
kami og mga bag-ong 
curriculum guide nga 
makatabang namo sa 
pagpatuman sa bag-ong 
kurikulum. Apan siyempre, 
aron matubag ang kalain-
lain nga panginahanglan 
sa mga estudyante, isip 
magtutudlo, siguruhon 
nako nga ang mga 
materyales nga akong 
andamon angay gyud sa 
ilang panginahanglan. 
Pananglitan, para sa 
visual learners, auditory, 
kinesthetic ug uban pa. 

During the training 
teachers were provided 
new curriculum guides 
that help us apply the 
new curriculum. But of 
course to address the 
diverse learners as 
teacher to see to it that 
the materials to prepare 
suited to the needs of my 
learners. Example visual 
learners, auditory, 
kinesthetic and so on. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 

What instructional 
strategies do 1st grade 
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mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga 
konsepto sa matematika 
ubos sa kurikulum sa 
matatag? 

mathematics teachers 
plan to employ effectively 
teach mathematical 
concepts under the 
Matatag Curriculum? 

10. Interviewee Isip usa ka magtutudlo sa 
Grade 1, usa sa labing 
epektibong estratehiya 
nga akong gigamit aron 
mahimong epektibo ang 
pagkat-on sa Matematika 
ubos sa Matatag 
Curriculum mao ang 
paggamit sa modeling. 
Kay ang mga Grade 1 nga 
estudyante nagsugod pa 
man, kinahanglan nga 
ipakita nako una kung 
unsaon paggamit sa 
nagkalain-laing 
materyales ug sundon ra 
dayon kini sa akong mga 
estudyante. 

As a grade 1 teacher one 
of the best strategy I 
apply to have an 
effective learning in 
teaching mathematics 
under Matatag 
curriculum is modeling, 
because grade 1 
learners are still starting 
so to have to do it first in 
manipulating the diverse 
materials and my 
learners will follow and 
so on. 

11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot 
sa estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding within 
the framework of the 
matatag curriculum? 

12. Interviewee Isip usa ka Grade 1 nga 
magtutudlo, akong gi-
assess ang kahimtang ug 
pagsabot sa akong mga 
tinun-an sa matematika 
pinaagi sa formative, 
summative, ug self-
assessment. Kini nga mga 
pamaagi sa assessment 
makatabang nako sa pag-
ila sa ilang progreso ug sa 
pag-ila usab sa ilang mga 
panginahanglan ug kung 
kinahanglan ba sila og 
remediation. 

As grade 1 teacher I 
evaluate the progress 
and understanding of my 
learners in mathematics 
includes, formative, 
summative and self 
assessment. This types 
of assessment help me 
evaluate the progress of 
my students and be able 
to identify the learners 
needs and remediation. 

Published by : International Journal of Engineering Research & Technology (IJERT)
https://www.ijert.org/ ISSN: 2278-0181
An International Peer-Reviewed Journal Vol. 15 Issue 05 , May - 2026

IJERTV15IS050419 Page 130

(This work is licensed under a Creative Commons Attribution 4.0 International License.)



Transcribed Responses and Translated Responses 
Interview Number 9 : The Experience of “Participant 9” 
Name of Interviewer: Marjorie B. Mulle 
Name of Interviewer: Participant 9 

Item  Transcribed  Translate 

 1. Interviewer Giunsa paglantaw sa mga 
magtutudlo sa unang 
grado sa Matematika ang 
kaepektibo sa Matatag 
Curriculum sa 
pagpauswag sa kahanas 
sa Matematika sa mga 
estudyante?     

How do 1st Grade 
Mathematics Teachers 
perceive the 
effectiveness of the 
matatag curriculum in 
enhancing students 
mathematical skills? 

 2. Interviewee Basic lang gyud kaayo, 
gusto paman gni ang mga 
bata ug kanang mga lisud 
na pagtudlo. Wala man 
gani silay regrouping sa 
math niya itudlo gyud nako 
ang regrouping dire sa 
division, basic lang gyud 
kaayo ang itudlo sa ilaha, 
so sa bata na bright easy 
lang gyud sa ilaha. Then i 
follow lang ang curriculum 
and i re inforce lang pud 
like maghatag ug 
assignment. 

It’s really very basic, the 
kids even want to learn 
the more difficult 
lessons. For example, 
they don’t even have 
regrouping in Math yet, 
but I already teach them 
regrouping here in 
division. What’s in the 
curriculum is very basic, 
so for the bright 
students, it’s really easy. 
I just follow the 
curriculum and reinforce 
it by giving assignments. 

 3. Interviewer Unsang mga hagit ang 
gipaabot sa mga 
magtutudlo sa unang 
grado sa Matematika sa 
pagpatuman sa Matatag 
curriculum, ug giunsa nila 
pag-plano ang ang 
pagsulbad niini?  

What challenges do 1st 
grade mathematics 
teachers anticipate in 
implementing the 
matatag curriculum, and 
how do they plan to 
address them? 

 4. Interviewee Okay raman gud me, kung 
unsa ang dapat i 
implement sa curriculum i 
implement lang, once in a 
while kung ang tan aw sa 
mga bata is naka learn ba 
ug naka learn siya i 
enhance or tagaan ug mga 
inputs addition. 

We’re actually okay with 
it — whatever needs to 
be implemented from the 
curriculum, we just 
implement it. Once in a 
while, if we see that the 
students have learned or 
are learning, we 
enhance it or give them 
additional inputs. 

 5. Interviewer Unsang espesipikong 
pagbansay o propesyonal 
nga kalamboan ang 
giagian sa mga magtutudlo 

What specific training or 
professional 
development have 1st 
grade mathematics 
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sa unang grado sa 
Matematika aron 
makapangandam sa 
pagpatuman sa Matatag 
kurikulum? 

teachers undergone to 
prepare for 
implementing the 
matatag curriculum? 

 6. Interviewee Gipadala mi nga mga 
magtutudlo sa seminar 
sulod sa hapit usa ka 
semana kabahin sa 
Matatag Curriculum aron 
andam mi unsay buhaton. 

We teachers are send to 
seminar for  almost 1 
week about matatag 
curriculum for us to 
prepare what to do. 

 7. Interviewer Gi unsa pagpahaom sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
ilang mga materyales ug 
pamaagi sa pagtudlo aron 
mahiuyon sa mga 
prinsipyo ug tumong sa 
Matatag Kurikulum? 

How have 1st-grade 
Mathematics teachers 
adapted their teaching 
materials and methods 
to align with the Matatag 
curriculum's principles 
and objectives? 

 8. Interviewee Samoa kay nagagamit me 
ug Reyalya nga materials 
mga basic lang gyud kay 
grade 1 man gud then ga 
tan aw me sa internet pud 
sa youtube kay naa man 
me mga internet and every 
classroom nay mga tv and 
if ever ma pul an ang bata 
sa explanation sa teacher 
patan awon ra namo cya 
sa explanation sa youtube. 

For us, we use real-life 
materials, just the basic 
ones since they are in 
Grade 1. We also look 
things up on the internet 
and on YouTube 
because we have 
internet access, and 
each classroom has a 
TV. If ever the students 
get bored with the 
teacher's explanation, 
we just let them watch 
explanations on 
YouTube. 

 9. Interviewer Unsa nga mga estratihiya 
sa pagtudlo ang giplano sa 
mga magtutudlo sa unang 
grado sa Matematika nga 
gamiton aron epektibong 
matudlo ang mga konsepto 
sa matematika ubos sa 
kurikulum sa matatag? 

What instructional 
strategies do 1st grade 
mathematics teachers 
plan to employ 
effectively teach 
mathematical concepts 
under the Matatag 
Curriculum? 

10. Interviewee Paggamit ug tinuod nga 
mga butang o sa tinuod 
nga sitwasyon nga maapil 
ang mga bata ug dali nila 
masabtan, ug gamiton 
usab ang mga butang nga 
naa ra sa ilang palibot. 

Using real objects or in 
real situation that pupil 
will involve and can 
easily understand and 
also use the things 
around them. 
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11. Interviewer Unsaon pag-assess sa 
mga magtutudlo sa unang 
grado sa Matematika ang 
pag-uswag ug pagsabot sa 
estudyante sulod sa 
gambalay sa kurikulum sa 
matatag? 

How will 1st grade 
mathematics teachers 
assess student progress 
and understanding 
within the framework of 
the matatag curriculum? 

12. Interviewee Gina-assess namo ang 
progreso sa among 
estudyante pinaagi sa 
sinulat o sinultian, gikan sa 
magtutudlo ngadto sa 
estudyante, o gamit ang 
papel ug lapis. Pwede pud 
sila ma-assess during sa 
discussion pinaagi sa 
pagpangutana. 

We assess our students' 
progress either orally or 
in written form — teacher 
to pupil, or through paper 
and pen. You can also 
assess them during the 
discussion by asking 
questions. 
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