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Abstract— Inclusive education is a pivotal approach in modern educational systems, aiming to provide equal learning 

opportunities for all students, including those with special needs. Quantitative research was employed covering all the 

schools in Lunglei town. This study delves into the current state, and of inclusive education practices in schools of 

Lunglei town. The research highlights the critical role of teacher training, community awareness campaigns, 

curriculum reforms, recruitment of specialized staff, investment in assistive technology, infrastructure upgrades, and 

accessible infrastructure. While there is a strong policy framework for inclusive education, practical implementation 

remains challenging. Despite these challenges, the study underscores the importance of inclusive education in 

enhancing social integration and academic outcomes for all students. By examining the complexities of inclusive 

education, this research contributes to the ongoing dialogue on how to create truly inclusive educational 

environments that support the diverse needs of all learners. 
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I. INTRODUCTION

In the initial part of a research, it is imperative to have a clear understanding about definition and concepts of the 

topic to ensure a fair and accurate analysis. Therefore, in this section, we will be looking into various definitions 

put forwarded by various educators and experts to form a proper conception about inclusive education. 

To understand the word "inclusive", it is crucial to firstly understand the term "inclusion". The word "inclusion" 

originates from the Latin word "includere" which etymologically means "to shut in, enclose, or confine", Oxford 

Dictionary, (n.d.). Over time, the meaning of inclusion has evolved to a new meaning. Baldwin, (2023) defines 

inclusion as an environment where everyone is respected, valued and has equal opportunities, regardless of their 

background or identity. The word “inclusion” has evolved from a narrow meaning of confinement to a broader 

meaning of integration of all children by embracing diversities and equal opportunities. 

Inclusive education is the integration of children with disabilities into regular schools, ensuring they receive the 

necessary facilities and diverse support to experience equity and obtain the quality education they deserve. Ofori, 

(2018). According to UNICEF (2022) Inclusive education means integrating all children into the same classrooms 

and schools. It provides genuine learning opportunities for traditionally excluded groups, including children with 

disabilities and speakers of minority languages. 

Inclusive Education is described as the process of meeting the different needs of all learners by removing all 

barriers to and within the learning environment. Inclusive Education entails enabling schools to serve all children 

and establishing schools that welcome all students, regardless of their traits, disadvantages, or difficulties. 

Inclusive Education is based on the notion that people with disabilities should not have to rely solely on 

specialized services to benefit from educational materials, activities, and practices that are otherwise available to 

everyone. (UNICEF, 2017). 
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Based on the above stated definitions it can be observed that Inclusive education is a transformative approach that 

emphasizes the participation of all students into mainstream classrooms regardless of their disabilities, 

backgrounds, colour, caste, gender, needs etc. It can also be seen that inclusive education lays emphasis in letting 

the educational systems adapt in accordance with the convenience of learners to meet their diverse needs, rather 

than letting them conform into existing structures. 

II. DEFINITIONS OF INCLUSIVE EDUCATION

UNESCO (1994) – “Inclusive education involves changes to content, approaches, structures, and strategies. It is 

based on the idea that the regular system is responsible for educating all children”. 

UNICEF (2017) defines inclusive education as a system that ensures all children, regardless of their abilities, 

disabilities, or other characteristics, can learn together in the same environment. It emphasizes eliminating 

barriers to participation and learning for marginalized groups and fostering equality and respect for diversity. 

Bui, Quirk, Almazan, & Valenti (2010) describe inclusive education as placing all students, including those with 

disabilities, in age-appropriate general education classrooms within their local schools. The focus is on providing 

high-quality instruction and support to help all students succeed in the core curriculum. 

Alqurainik & Gut (2012) highlight that inclusive education operates on the principle that students with disabilities 

are as competent as their peers without disabilities. It aims to provide education in the least restrictive 

environment (LRE), ensuring that students are included in general education settings as much as possible. 

Savage & Erten (2015) emphasize that inclusive education involves adapting teaching methods and classroom 

environments to accommodate diverse learners. This includes using varied instructional methods like project-

based learning and differentiated instruction to meet individual needs. 

Tandfonline Study (2021) argues that inclusive education is not just about physical inclusion but also about 

fostering a sense of belonging and participation for all students within the school community. It stresses the 

importance of systemic changes to achieve this goal. 

From the above stated definitions, it is apparent that the definitions altogether are attempting to interpret the same 

massage. They strive to elucidate the core principle of inclusive education which is the inclusion of all students 

regardless of their diverse abilities or challenges, providing equal access to quality education within mainstream 

settings. Collectively, they emphasize on social integration, equal access to quality education, and enhancing 

educational outcomes. And lastly, they laid huge stress on fostering a more inclusive society where all disabled 

children are openly welcomed, where they can be assisted towards reaching their full potential. 

III. HISTORY AND EVOLUTION OF INLUCSIVE EDUCATION

In India, inclusive education has evolved significantly since the late 19th century. The journey began in the 1880s 

with the establishment of special schools for the deaf NIOS, (2023). Later in 1966 when the Kothari Commission 

highlighted the crucial importance of educating children with disabilities in mainstream schools. Kothari 

Commission, (1966). This marks a significant evolution of the meaning of Inclusive Education from segregation 

to integration. Additionally, in 1974, The Integrated Education for Handicapped Children (IEDC) Program was 

launched, this marked a pivotal step towards inclusion. It sought to provide educational opportunities for children 

with special needs within mainstream schools. Ministry of Education (1974). 

Subsequently, Government initiatives such as Sarva Shiksha Abhiyan (SSA), and the Right to Education were 

introduced. Ministry of Human Resource Development, (2001). They provide numerous supports, including 

identification and assessment of CWSN, assistive devices, corrective surgeries, accessible learning materials, 

uniforms, and therapeutic services. Sarva Shiksha Abhiyan, (n.d.) 

The UNESCO adopted The Salamanca Statement on Inclusion in Education in the year 1994. There has been a 

gradual change since its adoption. An increasing number of stakeholders—educators, policymakers, parents, and 

communities are recognizing the importance of inclusive education in fostering diversity, equity, and social 

cohesion. Also, many had enacted and implemented laws and policies to support Inclusive Education. UNESCO 

(2024) 

Pertinently, the National Education Policy (NEP) 2020 highlights the significance of equity and inclusivity in 

education. It aims to provide fair education for all, particularly targeting marginalized groups such as girls and 

children with disabilities. Ahmad, (2024) 

In Mizoram, inclusive education had been introduced and enforced, albeit with mixed results. With the 

implementation of the Sarva Shiksha Abhiyan (SSA) in 2001, whose principle is the universalization of 

elementary education, Mizoram has made steady progress in the area of Inclusive Education. Strenuous efforts 

have been made towards the identification and education of disabled children by introducing a zero-rejection 

policy on school admission, appointing coordinators for Inclusive Education, and training Resource teachers and 

Cluster volunteers. In 2018, the Government of India established Samagra Shiksha, a new plan that includes SSA, 

Rastriya Madhyamik Shiksha Abhiyan (RMSA), and Teacher Education (TE), which was also implemented in 

Mizoram. Institutional improvements are required to effectively meet the requirements of students with 

impairments. However, the effectiveness of Inclusive Education appears to be heavily reliant on the competency 
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IV. SIGNIFICANCE OF INCLUSIVE EDUCATION

According to Shrivastava, (2024) Inclusive education fosters empathy, respect, and understanding among 

students of all abilities and improves academic outcomes by providing individualized support. Its 

significance lies in preparing students for a diverse society, equipping them with essential skills and perspectives 

for a more inclusive community. Moreover, Inclusive education fosters empathy, tolerance, and collaboration 

by bringing together students of diverse abilities and backgrounds, creating a more accepting and equitable 

society (University of Bolton 2024)

The Inclusive Educational Approach supports all students by fostering a variety of teaching and 

learning modalities. It enriches and engages students' educational experiences while teaching them to 

understand other points of view. Inclusive education prepares students to handle social difficulties and thrive in 

various situations by reflecting societal diversity in classrooms (Portobello Institute, n.d.; Light for the World 

International, n.d.). Inclusiveness in education is very crucial as it promotes equality, integration, social justice, 

and embrace diversity in educational settings. Inclusiveness takes steps towards the elimination of 

discrimination, injustice, inequality, negative attitude that exist within education setting. Inclusive Education 

removes all types of discrimination within the learning environment, providing equal access and fostering 

the best outcomes for everyone Gayatri Swain & Dibakar Sarangi, (2024). It aims to integrate all children 

into mainstream classrooms and without neglecting their disabilities. Inclusive education considers individual 

differences and uniqueness of every child, provides treatment, and adjust teaching strategies according to their 

individual needs. 

V. OBJECTIVES OF THE STUDY

1. To identify the challenges faced by Children with Special Needs in schools of Lunglei Town?

2. To identify the resources and support system which are available for Children with Special Needs in schools

of Lunglei Town?

3. To suggest solution for challenges encountered by Children with Special Needs in schools of Lunglei Town.

VI. METHODOLOGY

This study employs a Descriptive survey which is cross sectional design approach to gather and analyse data, 

providing a numerical representation of the phenomena under investigation. The population of this study consists 

of all schools in Lunglei town, encompassing both private and government institutions. To draw a representative 

sample, purposive sampling was used to select schools that have admitted Children with Special Needs (CWSNs), 

allowing for a focused examination of the specific context and experiences related to CWSNs. The primary tool 

for data collection was a closed-ended questionnaire developed by the researcher, designed to gather specific, 

structured data that aligns with the research objectives.  

The data collected was analysed using SPSS, statistical methods, to identify patterns, trends, relevant to the 

research objectives. The study adheres to ethical standards by ensuring confidentiality and anonymity of 

respondents, obtaining informed consent before data collection, and handling data in accordance with ethical 

guidelines for research involving human subjects. 

VII. RESULTS

Objective 1: To identify the challenges faced by Children with Special Needs in schools of Lunglei Town? 

Sr. no ITEMS SA A N D SD Total 

1 

I encounter resistance from 

other staff regarding the 
inclusion of children with 

special needs in regular 
classroom. 

3(5%) 17(29%) 8(14%) 22(38%) 8(14%) 58(100%) 

2 

Sometimes it is difficult to 

balance the needs of children 
with special needs and those 

of another student in my 
classroom. 

7(12%) 22(38%) 13(22%) 14(24%) 2(2%) 58(100%) 

3 

There is a lack of awareness 

about the importance of 
inclusive education among 

the wider school community. 

4(7%) 16(28%) 23(40%) 14(24%) 1(2%) 58(100%) 

4 

I feel supported by school 

leadership in implementing 
inclusive practices. 

10(17%) 36(62%) 11(19%) 2(2%) 0(0%) 58(100%) 

5 

The teacher received 

sufficient training on how to 
handle behavioral challenges 

posed by CWSN. 

4(7%) 20(34%) 5(9%) 23(40%) 6(10%) 58(100%) 
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1. The item "I encounter resistance from other staff regarding the inclusion of children with special needs in
regular classroom" shows that 38% of respondents Disagree with this statement, while 14% Strongly Agree and
29% Agree. This indicates a mixed response, suggesting that while some teachers face resistance, others do not
experience it as significantly.

2. The statement "Sometimes it is difficult to balance the needs of children with special needs and those of other
students in my classroom" reveals that 38% of respondents Agree, and 24% Disagree. This suggests that a 
significant portion of educators find it challenging to balance these needs.

3. The item "There is a lack of awareness about the importance of inclusive education among the wider school
community" shows that 40% of respondents are Neutral, indicating a lack of strong opinions on this matter.
However, 28% Agree and 24% Disagree, suggesting some awareness but also a need for improvement.

4. The statement "I feel supported by school leadership in implementing inclusive practices" indicates strong
support, with 62% of respondents Agreeing and only 2% Disagreeing. This suggests that school leadership is
generally supportive of inclusive practices.

5. The item "The teacher received sufficient training on how to handle behavioural challenges posed by CWSN" 
shows that 40% of respondents Disagree, while 34% Agree. This highlights a need for more comprehensive
training in this area.

Objectives 2:  To identify the resources and support system which are available for Children with Special Needs 
in schools of Lunglei Town. 

Sr. no  ITEMS SA A N D SD Total 

1 

My school has a clear policy 

promoting inclusive 
education for children with 

special needs 

20(34%) 32(55%) 6(10%) 0(0%) 0(0%) 58(100%) 

2 

The current curriculum is 
adaptable to meet the needs 

of children with special 
needs 

11(19%) 27(47%) 18(31%) 2(3%) 0(0%) 58(100%) 

3 

There are enough special 
educational professionals 

(e.g., resource teachers, 
counsellor) in my school to 

support children with special 
needs. 

8(14%) 10(17%) 12(21%) 25(43%) 3(5%) 58(100%) 

4 
The school infrastructure is 
accessible for children with 

special needs 
4(7%) 32(55%) 14(24%) 8(14%) 0(0%) 58(100%) 

5 

There is access to technology 

and assistive devices that can 
help support learning for 

children with special needs 

2(3%) 16(28%) 17(29%) 21(36%) 2(3%) 58(100%) 

6 

There should be a clear 

policy in your school to 
promote inclusive education 

for children with special 
needs 

15(26%) 29(50%) 7(12%) 7(12%) 0(0%) 58(100%) 

7 

The teacher receives enough 

time to plan and prepare 
inclusive lessons that cater to 

children with special needs 

9(15%) 27(47%) 8(14%) 14(24%) 0(0%) 58(100%) 

1. The item "My school has a clear policy promoting inclusive education for children with special needs" shows
that 89% of respondents either Strongly Agree or Agree with this statement. This indicates a strong foundation for
promoting inclusive practices within schools.

2. The statement "The current curriculum is adaptable to meet the needs of children with special needs" reveals
that 66% of respondents Agree or Strongly Agree, while 31% are Neutral. This suggests that while there is some
flexibility in the curriculum, there is room for improvement to better meet diverse needs.

3. The item "There are enough special educational professionals (e.g., resource teachers, counsellor) in my
school to support children with special needs" highlights a significant concern. Only 31% of respondents Agree or
Strongly Agree, while 48% Disagree or Strongly Disagree. This indicates a shortage of specialized support staff,
which is crucial for effective inclusion.
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4. The statement "The school infrastructure is accessible for children with special needs" shows that 62% of
respondents Agree or Strongly Agree, while 14% Disagree. This suggests that while progress has been made in
making infrastructure accessible, further improvements are needed.

5. The item "There is access to technology and assistive devices that can help support learning for children with
special needs" reveals that only 31% of respondents Agree or Strongly Agree, while 39% Disagree or Strongly
Disagree. This highlights a significant gap in providing necessary tools for inclusive learning.

6. The statement "There should be a clear policy in your school to promote inclusive education for children with
special needs" indicates that 76% of respondents Agree or Strongly Agree with this necessity. This reinforces the
importance of having a clear policy framework for inclusive education.

7. The item "The teacher receives enough time to plan and prepare inclusive lessons that cater to children with
special needs" shows that 62% of respondents Agree or Strongly Agree, while 24% Disagree. This suggests that
while many educators feel supported in planning inclusive lessons, some face challenges in terms of time 
allocation.

VIII. DISSCUSSION AND FINDINGS

The findings from the survey provide a comprehensive insight into the challenges and opportunities within the 

context of inclusive education. One of the significant challenges highlighted is the resistance encountered by 

educators when attempting to integrate children with special needs into regular classrooms. While 38% of 

respondents Disagree with the statement, indicating that they do not face significant resistance, a substantial 29% 

Agree and 14% Strongly Agree, suggesting that resistance remains a notable barrier for many. This mixed 

response underscores the need for strategies to address and mitigate such resistance, possibly through increased 

awareness and training for staff members. 

Another critical issue is the difficulty in balancing the needs of children with special needs alongside those of 

other students. A substantial 38% of respondents Agree that this is a challenge, while 24% Disagree. This 

indicates that educators are grappling with how to ensure that all students receive appropriate attention and 

support. This challenge is multifaceted, involving not only pedagogical strategies but also resource allocation and 

support systems within schools. Addressing this issue effectively could involve providing educators with 

additional resources and training on differentiated instruction and inclusive teaching practices. 

The survey also reveals a mixed perception regarding awareness about the importance of inclusive education 

among the wider school community. While 40% of respondents are Neutral, 28% Agree that there is a lack of 

awareness, and 24% Disagree. This suggests that while some progress has been made in promoting inclusive 

education, there is still a need for increased awareness and advocacy to ensure that the entire school community 

understands and supports inclusive practices. This could involve workshops, seminars, and community 

engagement initiatives aimed at fostering a culture of inclusivity. 

On a more positive note, the survey indicates strong support from school leadership for implementing inclusive 

practices. A significant 62% of respondents Agree that they feel supported by school leadership, with only 2% 

Disagreeing. This level of support is crucial for creating an environment where inclusive practices can thrive. It 

suggests that schools are committed to providing the necessary resources and backing for educators to implement 

inclusive strategies effectively. 

However, despite this support, there is a clear need for more comprehensive training on handling behavioural 

challenges posed by children with special needs. A substantial 40% of respondents Disagree that they have 

received sufficient training, while 34% Agree. This disparity highlights the importance of providing educators 

with specialized training to manage diverse classroom behaviours effectively. Such training would not only 

enhance the educators' confidence but also improve the learning environment for all students. 

The findings from the survey also provide a detailed insight into the current state of inclusive education within 

schools, highlighting both the strengths and weaknesses in this area. One of the positive aspects is the presence of 

a clear policy promoting inclusive education for children with special needs. A significant 89% of respondents 

Agree or Strongly Agree that their school has such a policy, indicating a strong foundational support for inclusive 

practices. This suggests that schools are actively working towards creating an environment that supports the 

integration of children with special needs. However, the fact that 76% of respondents also believe that there 

should be a clear policy in place underscores the ongoing need for these policies to be robust and effectively 

implemented. 

Another area of focus is the adaptability of the curriculum to meet the needs of children with special needs. While 

66% of respondents Agree or Strongly Agree that the current curriculum is adaptable, 31% remain Neutral. This 

neutrality could indicate a lack of clear understanding or implementation of adaptable curricula, suggesting that 

schools might benefit from further guidance or resources to enhance curriculum flexibility. This adaptability is 

crucial for ensuring that all students, regardless of their abilities, can engage effectively with the educational 

content. 
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However, a significant challenge highlighted by the survey is the availability of special educational professionals. 

Only 31% of respondents Agree or Strongly Agree that there are enough professionals, such as resource teachers 

and counsellors, to support children with special needs. A substantial 48% Disagree or Strongly Disagree, 

indicating a critical shortage of specialized support staff. This shortage can severely impact the ability of schools 

to provide adequate support to children with special needs, emphasizing the need for increased recruitment and 

training of these professionals. 

The accessibility of school infrastructure is another important aspect of inclusive education. While 62% of 

respondents Agree or Strongly Agree that the infrastructure is accessible, 14% Disagree. This suggests that while 

progress has been made, there is still a need for further improvements to ensure that all physical barriers are 

removed, allowing children with special needs to fully participate in school activities. 

The availability of technology and assistive devices is also a critical factor in supporting inclusive learning. 

However, only 31% of respondents Agree or Strongly Agree that such resources are available, while 39% 

Disagree or Strongly Disagree. This significant gap highlights the need for schools to invest in technology and 

assistive devices that can aid in the learning process for children with special needs, ensuring they have equal 

opportunities to engage with educational content. 

Lastly, the survey indicates that teachers generally feel supported in planning inclusive lessons, with 62% of 

respondents Agreeing or Strongly Agreeing that they receive enough time for this purpose. However, 24% 

Disagree, suggesting that some educators face challenges in terms of time allocation. Ensuring that all teachers 

have sufficient time to prepare inclusive lessons is essential for maintaining a high standard of education for all 

students. 

In conclusion, while schools have made progress in establishing policies and frameworks for inclusive education, 

significant challenges remain. While there are areas of strength, such as leadership support, there are also 

significant challenges related to resistance, balancing student needs, awareness, training, shortage of special 

educational professionals, and assistive devices still exist. 

IX. CONCLUSION

Inclusive education aims to integrate children with diverse needs into mainstream classrooms, promoting equity 

and social inclusion. However, this research highlights several challenges that hinder its effective implementation 

including the lack of understanding about inclusive education principles, teacher’s struggle to balance the needs 

of children with special needs alongside other students due to inflexible curricula and limited teaching strategies, 

shortage of special educational professionals, a lack of awareness among the wider school community about the 

importance of inclusive education etc. Despite these challenges, there are areas of excellence that provide a 

foundation for improvement. These strengths can be leveraged to address existing gaps through targeted 

interventions such as teacher training, community awareness campaigns, curriculum reforms, recruitment of 

specialized staff, investment in technology, and infrastructure upgrades. 

Moreover, it is hoped that the findings of this research will be an eye opener for policymakers, administrators, 

educators and curriculum framers by providing information with regards to the current scenario and future 

possibilities of Inclusive Education in Lunglei town as it reveals areas that needs further investigation for 

improvement. It is expected that the outcome will provide valuable insights and assist to gain deep understanding 

about the challenges that hindered the implementation of inclusive education. Ultimately, it is anticipated that the 

findings of this research will acquaint parents and educators about the best inclusive educational practises and 

highlight the roles of each stakeholder and their obligations for the successfulness of inclusive education in 

Mizoram. 

X. RECOMMENDATIONS

1. Inclusive education faces several challenges, including a lack of understanding among teachers and limited

community awareness. To improve this, professional development workshops can be organized to enhance

teachers' skills in implementing inclusive practices. Additionally, community engagement initiatives such as

seminars and awareness campaigns can be developed to educate parents and the broader community about the 

benefits of inclusive education. These efforts can help foster a supportive environment for inclusive education.

2. Another critical issue is the lack of training for handling behavioural challenges posed by children with

special needs. To address this, specialized training programs can be implemented to equip teachers with strategies

for positive behavioural interventions and supports (PBIS). Furthermore, collaboration with behavioural

specialists can provide ongoing support to educators, helping them manage diverse classroom behaviours

effectively. Peer support networks can also be established to encourage teachers to share strategies and

experiences in managing behavioural challenges.

3. The curriculum's adaptability and flexibility are also crucial for inclusive education. To enhance this, a

curriculum review and revision should be conducted to identify areas that can be adapted to meet diverse learning

needs. Differentiated instruction training can be offered to help teachers tailor their teaching methods to
individual student needs. Moreover, technology integration can be leveraged to provide flexible learning

pathways and personalized educational experiences, making the curriculum more accessible to all students.
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4. The shortage of support professionals, such as resource teachers and counsellors, is another significant

challenge. To address this, targeted recruitment strategies can be developed to attract more special education

professionals. Internship programs for students pursuing special education degrees can provide them with hands-

on experience and encourage them to join the field. Additionally, ongoing professional development opportunities

should be offered to retain existing support staff and enhance their skills.

5. Investing in technology and assistive devices is also essential for inclusive education. Government & Schools

should allocate a specific budget for purchasing these tools and provide technology training for teachers to

effectively integrate them into their teaching practices.

6. Lastly, improving the accessibility of school infrastructure is vital. A thorough infrastructure assessment

should be conducted to identify areas that need improvement for accessibility. Renovation plans can then be 

developed and implemented to ensure that all facilities are accessible to children with special needs. Furthermore,

accessibility standards should be strictly adhered to in all new constructions to prevent future barriers.

By implementing these strategies, schools can effectively address the loopholes in inclusive education and create 
a more inclusive and supportive learning environment for all students. 

REFERENCES 

[1] Ahmad. (2024, March 21). Inclusive Education in India: an academic exploration of historical developments, policy frameworks, and 
barriers to implementation. Linkedin.com. https://www.linkedin.com/pulse/inclusive-education-india-academic-exploration-oopkc 

[2] Alex, D. (2024, January 31). What is a Literature Review? How to Write It (with Examples) | Paperpal. Paperpal Blog. 
https://paperpal.com/blog/academic-writing-guides/what-is-a-literature-review-how-to-write-it-with-examples

[3] Arun A. (2021). Inclusive_Education_Concept_Needs_Aims_a. Scribd. https://www.scribd.com/document/547603486/Inclusive-
Education-Concept-Needs-Aims-A 

[4] Baldwin, K. (2023, November 21). What is Inclusion? - Definition & Meaning - Video & Lesson Transcript. Study.com. 
https://study.com/academy/lesson/what-is-inclusion-definition-meaning.html. 

[5] Brodsky, M. (2022). LibGuides: Literature Reviews: What is a literature review? Guides.lib.utexas.edu. 
https://guides.lib.utexas.edu/literaturereviews 

[6] Bui, X., Quirk, C., Almazan, S., & Valenti, M. (2010). Inclusive education: Definition and classroom strategies. Resilient Educator. 
Retrieved from https://resilienteducator.com/classroom-resources/inclusive-education/ 

[7] Fanai, L. (n.d.). Attitude of Secondary School Headmasters and Teachers of Mizoram towards Favourable Psychological aspect of
Inclusive Education. Attitude of Secondary School Headmasters and Teachers of Mizoram towards Favourable Psychological Aspect
of Inclusive Education., 7(© 2022 IJRTI | Volume 7, Issue 12 | ISSN: 2456-3315), 673. Retrieved October 10, 2024, from 
https://www.ijrti.org/papers/IJRTI2212102.pdf

[8] Fanai. (2024). Attitude of Secondary School Headmasters and Teachers of Mizoram towards Favourable Psychological aspect of 
Inclusive Education. International Journal For Research Trends And Innovation, 7(12), 673–678673–678. 
https://openrgate.org/viewfulldetails.php?id=18667

[9] Gayatri Swain, & Dibakar Sarangi. (2024). Inclusive Education in India: Prospectus, Challenges and Research Priorities. 
International Journal for Multidisciplinary Research, 6(2). https://doi.org/10.36948/ijfmr.2024.v06i02.15409

[10] Hlondo, V., & Malsawmi, H. (2019). EPRA International Journal of Environmental Economics, Commerce & Educational 
Management (ECEM) Attitude Of Government Elementary School Teachers Towards Inclusive Education in Mizoram. 
https://eprapublishing.com//admin/admin/public/uploads/602pm10.Vanlalruatfela%20Hlondo%20&%20%20%20H.Malsawmi.pdf

[11] Hnamte,L & Lalrinzuali, F. (2024, September 19). Inclusive Education: Issues and Challenges with Reference to Elementary Schools 
in Mizoram. ResearchGate; unknown. https://www.researchgate.net/publication/384147769

[12] Kaul, P (2014). A study of status of inclusion of children with special needs at the elementary school level. (Doctoral Thesis). Amity 
University Uttar Pradesh. Shodganga. https://hdl.handle.net/10603/355548

[13] Khan,J.(2011). A study of attitudes of parents and teachers towards inclusive education and the effect of inclusion on achievement of 
children with special needs. (Doctoral thesis).M.J.P Rohilkhand University Bareilly. Shodganga. https://hdl.handle.net/10603/355548 

[14] Khumalo,C.(2021).Students teachers' experiences in implementing inclusive education during teaching practise in Zimbabwean 
primary schools. (Doctoral Thesis). University of South Africa. Unisa Institutional Repository. https://uir.unisa.ac.za

[15] Kumar,R.(2019).Status and problems of inclusive education in Bihar.(Doctoral thesis). Lalit Narayan Mithila University. Shodganga. 
https://hdl.handle.net/10603/355548

[16] Kumari,P.M(2020).A study of attitudes of Teachers and Parents towards inclusive Education with reference to Kendriya Vidyalayas 
of Delhi. (Doctoral Thesis) School of Educational Studies, Dr. Harisingh Gour Vishwavidyalaya, (A Central University). Shodganga. 
https://hdl.handle.net/10603/355548

[17] Lakshmi, R. (2018). Inclusive education in India: challenges and prospects. (Doctoral Thesis). Parwati Science College Madhepura. 
International Journal of Innovative Research in Engineering & Multidisciplinary Physical Sciences. https://www.ijirmps.org/

[18] McCombes, S. (2023, January 2). How to Write a Literature Review. Scribbr; Scribbr.
https://www.scribbr.com/methodology/literature-review/ 

[19] Musengi,E.(2021).Factors affecting the inclusion of children with disabilities. (Doctoral Thesis). University of South Africa. Unisa 
Institutional Repository. https://uir.unisa.ac.za 

[20] Ofori,E.A(2018) Challenges and opportunities for inclusive education in Ghana. (Bachelor’s Thesis). University of Iceland. 
Skemman. https://skemman.IS.

[21] Pathy,K.S.(2013). A study of inclusive education practices for the students with special needs at primary level in Orissa. (Doctoral 
thesis). Indira Gandhi National Open University. Shodganga. https://hdl.handle.net/10603/355548

[22] Prakash,J.(2010). A study on Inclusive Educational practices for Children with disabilities in selected States in India. (Doctoral 
Thesis). Lady Irwin College. Shodganga. https://hdl.handle.net/10603/355548

International Journal of Engineering Research & Technology (IJERT)

ISSN: 2278-0181http://www.ijert.org

IJERTV14IS040060
(This work is licensed under a Creative Commons Attribution 4.0 International License.)

Published by :

Vol. 14 Issue 04, April-2025

www.ijert.org
www.ijert.org


[23] Rahaman, M., & Sutherland, D. (2011). Inclusive Education Practices for Secondary School Students with Disabilities in 
Bangladesh. ICERI2011 Proceedings, 785–799. https://doi.org/10.26021/9869

[24] Rahaman,M.M.(2011).Inclusive Education Practices for  Secondary School Students with Disabilities in Bangladesh.(Master's 
Thesis).    University of Canterbury. UC Research Repository. https://ir.canterbury.ac.nz/bitstreams/5918f793-8aaa-4f65-a41f-
d33a93d0e5dd/download 

[25] Ram, S., Sahani, & Patel, P. (2023). Issue 4 www.jetir.org (ISSN-2349-5162) JETIR2304592 Journal of Emerging Technologies and 
Innovative Research (JETIR) www.jetir.org f684: 1. Meaning of Inclusive Education, 2. Concept of Inclusive Education, 3. 
Definition of Inclusive Education, 4. Aims and Objective of Inclusive Education, 5. Principles of Inclusive Education, 6. Merits of 
Inclusive Education. Journal of Emerging Technologies and Innovative Research (JETIR), 10(4). 
https://www.jetir.org/papers/JETIR2304592.pdf 

[26] Savage, R., & Erten, O. (2015). Teaching strategies for inclusive classrooms: Evidence-based approaches. Journal of Inclusive 
Education, 19(3), 345–360. 

[27] Sekhwala,M.P.(2022) Inclusive challenges faced by learners with physical impairments in Mamelodi East Primary Schools. 
(Master’s Thesis). University of South Africa. Unisa Institutional Repository. https: unisa.ac.za

[28] Shrivastava, R. (2024, July 29). What. https://www.krmangalam.edu.in/blog/importance-of-inclusive-education/ 
[29] The history of isl: its origin, development and relationship with other signed and spoken languages. (2023). 

https://www.nios.ac.in/media/documents/230-ISL/Ch-2.pdf 
[30] UNESCO. (2024). Q&A: How inclusion in education has evolved. Unesco.org. https://www.unesco.org/en/articles/qa-how-

inclusion-education-has-evolved 
[31] UNICEF. (2022). Inclusive education. UNICEF. https://www.unicef.org/education/inclusive-education 
[32] Walsh, M. (2018). The Inclusion of Students with Special Needs in the General Education Classroom. Senior Theses. 

https://doi.org/10.33015/dominican.edu/2018.EDU.ST.01
[33] Walsh,M. (2017). The Inclusion of Students with Special Needs in the General Education Classroom. (Bachelor’s thesis). Dominican 

University of California. Unisa Institutional Repository. https://uir.unisa.ac.za 
[34] Wikipedia. (2019, February 15). Literature review. Wikipedia; Wikimedia Foundation. 

https://en.wikipedia.org/wiki/Literature_review
[35] UNICEF. (2017). What is inclusive education? Retrieved from 

https://www.unicef.org/eca/sites/unicef.org.eca/files/IE_summary_accessible_220917_brief.pdf 
[36] Alquraini, T., & Gut, D. (2012). Critical components of successful inclusion of students with severe disabilities: Literature review. 

International Journal of Special Education, 27(1), 42–59. 
[37] Tandfonline Study. (2021). Understanding inclusive education – A theoretical contribution from system theory and the 

constructionist perspective. International Journal of Inclusive Education. Retrieved from https://www.tandfonline.com/
[38] Light for the World International. (n.d.). 8 things to know about inclusive education. Retrieved from https://www.light-for-the-

world.org/news/8-things-to-know-about-inclusive-education/ 
[39] Portobello Institute. (n.d.). What is the importance of inclusive education? Retrieved from https://blog.portobelloinstitute.com/what-

is-the-importance-of-inclusive-education 
[40] Government of India. (1966). Report of the Education Commission 1964-66 (Kothari Commission Report). Ministry of Human 

Resource Development. 
[41] Oxford English Dictionary. (2024). Inclusive education, n. In Oxford English Dictionary. Retrieved from 

https://www.oed.com/dictionary/inclusive-education_n 
[42] Scourbys, K. (2019). Removing stigma around disabilities in the classroom: The history and benefits of inclusive education. 

Dominican Scholar Senior Theses. Dominican University of California. https://doi.org/10.33015/dominican.edu/2019.HCS.ST.08
[43] Sarva Shiksha Abhiyan. (2025). History and evolution of inclusive education. Retrieved from Wikipedia: 

https://en.wikipedia.org/wiki/Sarva_Shiksha_Abhiyan
[44] University of Bolton. (2024, November 27). The impact of inclusive education on society. Retrieved from 

https://www.bolton.ac.uk/blogs/the-impact-of-inclusive-education-on-society 

International Journal of Engineering Research & Technology (IJERT)

ISSN: 2278-0181http://www.ijert.org

IJERTV14IS040060
(This work is licensed under a Creative Commons Attribution 4.0 International License.)

Published by :

Vol. 14 Issue 04, April-2025

www.ijert.org
www.ijert.org



